Theology, News and Notes - Vol. 17, No. 03 by Fuller Theological Seminary et al.
Fuller Theological Seminary
Digital Commons @ Fuller
Theology News & Notes Fuller Seminary Publications
12-1-1971
Theology, News and Notes - Vol. 17, No. 03
Fuller Theological Seminary
James H. Morrison
Ted Ward
Iris V. Cully
Follow this and additional works at: https://digitalcommons.fuller.edu/tnn
Part of the Religious Thought, Theology and Philosophy of Religion Commons
This Periodical is brought to you for free and open access by the Fuller Seminary Publications at Digital Commons @ Fuller. It has been accepted for
inclusion in Theology News & Notes by an authorized administrator of Digital Commons @ Fuller. For more information, please contact
archives@fuller.edu.
Recommended Citation
Fuller Theological Seminary; Morrison, James H.; Ward, Ted; and Cully, Iris V., "Theology, News and Notes - Vol. 17, No. 03" (1971).
Theology News & Notes. 190.
https://digitalcommons.fuller.edu/tnn/190
DECEMBER 1971
Itf:j G,adu"" School. of
•• THEOLOGY
•
_ PSYCHOLOGY
.... WORLD MiSSiON
~ ~~
~ ~IW'
Tbeolog~ News and Notes
PUBLISHED FOR THE FULLER THEOLOGICAL SEMINARY ALUMNI
The Christian Community
asTeacher
WE'VE COME A LONG WAY - YET NOT SO FAR, James H. Morrison, page 2
COMMUNICATING IN THE COMMUNITY, Ted Ward, page 4
THE CURRICULUM SCANDAL, Iris V. Cully, page 8
CONCERNS FOR THE 1970s, F. Franklyn Wise, page 11
Class News, page 12
Placement Opportunities, page 12
Alumni Association Cabinet, page 13
INDIVIDUALIZING INSTRUCTION IN THE CHURCH SCHOOL, Donald B. Rogers, page 16
PROCESSES IN THE RELIGION CURRICULUM, Robert L. Faricy, page 18
Book Reviews, page 21
EDITORIAL
Weve Come a Long Way -
Yet Not So Far
James H. Morrison
Teaching has taken place in the Christian community since the
time of Christ. The form that it has taken was to be found in
the Jewish communities from the earliest of history. The con-
tent and the particular form of teaching has differed over
the succeeding centuries. Today in the Church when we think
of teaching we normally think of it in a formalized sense and
often call it Christian education. It is difficult for those of us
who live in a modem, Western society to think of teaching in
the Christian community apart from the Sunday church school,
parochial education, youth groups and other formalized teach-
ing. Actually, the formalized type of instruction has taken place
only in very recent times when we consider the long span of
teaching both in the Jewish and the Christian communities.
In the earliest of times teaching took place primarily in the
larger family context, with some instruction being offered out-
side the family. Until recent times very little conscious con-
sideration was given as to how people learn and to what type of
content is most agreeable to a learning situation. As has been
said, when we think of teaching and of Christian education, in
our day it is ahnost impossible to think of it apart from the
Sunday school. Robert Raikes is generally credited with orga-
nizing the first Sunday school in Gloucester, England, in 1780.
Raikes was a layman, and his first efforts were largely in the
form of a charity movement to get children off the streets on
Sundays. Having gotten them off the street, it seemed appro-
priate that they should be taught the Bible and catechism.
Others began to follow his efforts, and the idea spread to the
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early American Colonies with several Sunday schools being es-
tablished in the mid and later 1780s.
The first national organization of Sunday schools in America
was begun in 1824 in Philadelphia, where the American Sun-
day School Union had its beginning. This organization had, and
still has, as its purpose the spread of the Sunday school
throughout the country. The first National Sunday School Con-
vention had its origin at a conference of friends of Sunday
schools held in Philadelphia during the anniversary of the
American Sunday School Union and the Ceneral Assembly of
the Presbyterian Church, May 23, 1832. The enthusiasm of the
first convention was so great that another one was held the fol-
lowing spring. But the third convention was not held until
1859, and with the Civil War another could not be held until
1869. It was the fifth national convention at Indianapolis in
1872 which was destined to be epoch-making. There were a
large number of delegates, and there was presented at that con-
vention the proposal for some form of uniform lesson materials.
Prior to this time, what existed as a Sunday school curriculum
would be a far cry from what we would describe today. Bibles,
themselves, were very expensive until the founding of the
American Bible Society in 1816, so the catechism was used as
the primary means of instruction. From the Sunday school con-
vention in 1872, however, there came the first efforts toward a
uniform curriculum developmen t. The two men most responsi-
ble for the opening success of a uniform lesson plan were Dr.
John H. Vincent, later a bishop of the Methodist Church, and
Benjamin Franklin Jacobs, who was a Baptist layman. The new
lesson plan and the new lessons met WIth wide and enthusiastic
approval, so much so that the International Lesson Committee
reported to the 1875 convention that the lessons were being
used in 19 nations in the three years since they had been ap-
proved.
As time went on there were many objections, however, to the
Uniform Lessons. It was difficult to use them with all age
groups. They seemed to be fragmentary in their presentation.
There were not doctrines for denominations. There was not op-
portunity to treat particular subject matter such as missions.
There began an effort to bring about what we know today as
graded lesson materials. However, this met with very great op-
position and suspicion by very many people, so that final ap-
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proval was not given to the production of such lessons until
1908. It took a very concerted effort on the part of a number of
people who were dedicated to the task of bringing about
graded lessons to develop and to persuade that graded lessons
indeed should be offered. The first were what we call closely
graded materials, which means that there was a separate set of
lessons for each age group. It was not until 1924 that what we
call group graded materials were developed for related age
groups, as we often have in the Church today.
During the twentieth century Christian education (or, as it
has sometimes been called, "religious education") has been
greatly influenced by developments in educational philosophy
and also by new insigbts from the field of psychology. In the
early years of the twentieth century, the person who most in-
fluenced Christian education was John Dewey of Teachers Col-
lege at Columbia University. Although Dewey was a «secular"
educator he had a profound impact on religious education.
john Dewey reacted against the traditional educational philos-
ophy where the body of material to be taught was paramount,
and little or no concern was given to the individual and the
construction of society. Once we have said that he reacted
against the traditional system, we must he careful to point out
that his reaction was not just negative, but rather it was largely
a positive reconstruction of an educational philosophy derived
largely from the implications of pragmatic philosophy and
functional psychology. It would not be particularly helpful to
trace the historical development of what has been known as
"progressive education" in the secular field. The influence of
John Dewey came into the area of religious education through
George Albert Coe. Coe, a religious educator, believed that
man could develop a society which would be Christ-like
through changing the environment and the attitudes of indi-
viduals. This type of educational philosophy came to be ex-
pressed in what was known as a very "liberal" theology in that
day. Almost all of the curriculum materials of the various de-
nominations reflected this type of thinking.
A change began to take place in the entire thinking and re-
thinking in Christian education in the late 1930s. Most of this
developed through the Influence of the "New Theology" which
was corning to bear in America from European Influence, par-
ticularly the theological influence of Karl Barth. The first Chris-
tian educator to sound any change was Paul H. Vieth. Others
who followed in his steps and sounded an even clearer call for
concern of the unique message which Christianity had to pro-
claim in Jesus Christ were H. Shelton Smith, E. G. Homrig-
hausen, and Luther A. Weigle. During the next two decades,
denominational curriculum materials reflected a marked change
from the social development concept back to a more content-
centered message regarding Jesus Christ and the central mes-
sage of the gospel as revealed in Scripture. At the same time
most Christian educators did not throw out some of the great
benefits which had been learned in teaching methodology from
the influence of secular progressive education.
Now that most denominations have gone through at least one
major cycle of curriculum revision and rewriting, they have
been faced with the necessity of providing constantly new re-
sources and ideas. This has become of such paramount im-
portance that much of the resources of human talent as well as
the financial resources of denominations spent in Christian edu-
cation have been absorbed in the production of newer. better
and more attractive curriculum materials. Churches, indeed,
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have demanded constantly better and more effective tools to
use and have relied with increasing dependence on the pub-
lishing houses to provide them with both the content and meth-
odology of teaching. This is certainly a very far departure from
the emphasis of the family as teacher which existed during the
first eighteen centuries of the Christian Church. This is not to
say that this emphasis has been bad, but it is to point up where
we have placed the primary concern for the investment of all
the various resources available to us.
Today, even as theology seems to be "up for grabs," so Chris-
tian education is in the same sort of hiatus. It may be, in fact,
that Christian education as a discipline within the Church is in
even more precarious shape than our basic theology. What we
do in Christian education has in recent times been influenced
by the theology which is regnant at that time as well as the
thinking of educational philosophy and psychology.
There is one bright hope in the educational field today. How-
ever, that same hope brings with it a very deep concern. This
hope and concern centers in the very considerable influence of
Jean Piaget, the Swiss psychologist and educator who has
brought refreshing insight as to how people learn. The hope
which Piaget brings to us is the freshness and the practicality
of his insights. but the concern comes that once again the
Church may simply adopt an educational philosophy straight
from secular teaching and forget that it has a unique message
of redemption to declare. There is, of course, "a danger onthe
other side, that those who have been steeped in traditional
Christian education may react to try to exclude the influence of
a secular educator. It is probably true that most especially in
our day we need both the fresh insight of a dynamic and alive
theological expression, as well as the most comprehensive and
incisive views as to how we learn, molded together, that truly
all men may know of the message of the gospel in its fullest and
deepest sense.
In this particular issue of Theology, News and Notes we have
tried to bring together some of the many concerns which exist
in. the field of Christian education today. Much has been said
and written in the area of communication, and Dr. Ted Ward
has written an article on that. He does not pretend to be ex-
haustive in this area, but rather to indicate to us at least two
areas of concern - how we communicate within the Church
and also beyond it. We have mentioned the large amount of re-
sources from the Church which have gone into the develop-
ment of curriculum materials. Dr. Iris Cully has written a very
penetrating article about this. There are some challenges for us
today for those who call themselves conservative evangelicals.
F. Franklyn Wise expresses those concerns. Donald B. Rogers
indicates how instruction in a very urban and mass society can
be individualized. Probably the most exciting developments in
the area of teaching within the Church are taking place today
in the Roman Catholic Church. VJe have available to tiS in this
issue a very refreshing and exciting article written by Robert L.
Faricy. There are a number of other areas in the teaching min-
istry of the Church which could have been covered and which
have not been touched in this issue. We hope, however, that
this will indicate to you some of the current concerns, and that
for those who are engaged in teaching in the Christian commu-
nity, whether it be in the home, in the Church. or in the school,
will find one or more areas in these articles which will assist
them to make their teaching more exciting to themselves and
more engaging to those who are learners. •
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The community of believers is engaged in two vital com-
munication processes. (There are three if you include the
conversational significance of the spiritual walk with God
through Jesus Christ.) In terms of functional and interper-
sonal communication, the individual Christian has two com-
munities with which to relate. For the purposes of this paper,
the two are designated as the "community of believers" and
the "outer community." These two sets of communications are
deeply Interrelated, so much so that the primary messages of
the one become the secondary messages of the other, whether
we like it or not.
The outer community is learning about the Christ we pro-
claim not only through the outward-directed media from our
community, but also through observations made of our re-
lationships within the community of believers. Similarly,
nurture within the community of believers is affected not
only by the direct communications of so-called "Christian
education" (a term I prefer not to use). but by the observa-
tions that Christians make of the messages their own com-
munity is sending to the outer community. Indeed, for the
members of some congregations the basis of their inadequate
nurture is a series of repeated exposures to the "plan of
salvation" - a case of the community of believers attempting
to be nourished on the most elementary communications in-
tended for the outer community. Even the "newborn" Chris-
tian is entitled to a more nourishing diet of the milk of the
Word! (Consider: the milk of the Word is for the Christian;
the call of Christ to salvation is for the outer community.)
Because the two sets of communications - within the
community and with the outer community - are deeply inter-
related and because there are so many cases where the dis-
tinction between the sets is not even recognized, it is neces-
sary to examine both in order to understand either.
Ted Ward is a research professor in the Institute for Inter-
national Studies in Education and former director of the Institutes
for Research in Human Learning at Michigan State University.
His most recent book, concerned with reform in the Church, is
entitled Memo for the Underground.
This article comes from his forthcoming book, Every Christian"s
Business: Communicating Christ. Publication rights for this chapter
have been granted by Mr. Ward to Theology, News and Notes.
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Communicating in the Community
Ted Ward
THE BASIS OF THE COMMUNITY'S COMMUNICATION
The relationship among the words communication, ccm-
munity and unity is significant. Language is a reflection of
human experience. It is rarely an accident that certain words
are closely related to each other. That the word unity is
embeded in community is a linguistic representation of are.
lationship that exists in life. That community is embedded in
communication is another linguistic reflection of human ex-
perience'. It is amazing that the linguistic heritage can be
overlooked and earlier understandings can ultimately be lost
despite the linguistic reminders! Yet today in the wake of the
communication revolution there are too few who understand
that communication depends to a great extent on the exis-
tence of real community. The "sharing in common" that is
community is essential to the exchange of ideas that is com-
munication. In order to communicate, people must share lan-
guage (verbal and/or nonverbal), they must share interests,
values and sensitivities. All of these are based on past ex-
periences. Thus, at the risk of over-simplification, it can be
said that communication depends on the sort of past experi-
Theology News and Notes
VOLUME UNUMBER 3, DECEMBER 1971
EDITORIALBOARD:Richard J. Anderson, B.D. '62; Jay Bartow, B.D.
'70; Frederic Wm. Bush, B.D. '58, Th.M. '60; Edward R. Dayton,
B.D. '67; James S. Hewett, B.D. '57; James H. Morrison, B.D. '56;
Lewis B. Smedes.
INTEGRATOR, DECEMBER ISSUE: James H. Morrison.
MANAGING EDITOR: Bernice Spencer Bush.
A publication of Fuller Theological Seminary, 135 North Oakland
Avenue, Pasadena, California 91101. Published four times a year in
March, April, June and December. Second class postage paid at
Pasadena, California.
The editorial content of Theology, News and Notes reflects the
opinions of the various authors and should not be interpreted as
necessarily representing the views of Fuller Theological Seminary
trustees and faculty.
THEOLOGY, NEWS AND NOTES
ence that community provides.
Community, in turn, depends on unity. Even among the
founding fathers of this nation the dependency was under-
stood. The document that gets the most popular attention is
the Declaration of Independence, and the contemporary
American embraces it (superficially) because of his fierce
individualism. But the independence it declared was the
independence of the community of Americans as a whole
not from each other, but from a resented distant government.
The more important document, having the status of legal
foundation of the republic, is the Constitution. The Consti-
tution, together with its amendments, speaks of rights of the
individual, but its major burden and primary focus is on the
ways to build and maintain unity. Community of the states
was not possible short of a basic and transcendent unity.
E pluribus unrlm reflects the goal, but the unity itself is de-
pendent on identifying and nurturing the purposes, goals and
values that provide central focus. The founding fathers seem
to have understood the basis of unity. The Preamble to the
Constitution is given to the building of unity through purpose:
'We .. in order to form a more perfect union, establish
justice, insure domestic tranquility, provide for the common
defense, promote the general welfare, and secure the bless-
ings of liberty to ourselves and our posterity .... "
John Gardner is one of the few public figures today who
seems completely aware that a common identity and a com-
mon purpose are basic to restoring unity in the United States.
His new organization, Common Cause, is committed to the
development of unity through purpose.
Whole new "communities" (more descriptively called "so-
cietal conglomerates") are failing to get off the ground be-
cause no essential unity has been Identified or nurtured.
Many parts of certain American cities are disintegrating for
the same reason: lack of unity - in the sense of a single set
of purposes, goals. values or on-going experiences that could
provide a central focus upon which to establish a sense of
community. Pearl Buck is currently involved in a fascinating
unity-builds-community project in Danby, Vermont. With her
keen awareness of the relationships of the individual and the
community and her oriental experiences in village-city inter-
dependence, she is helping Danby residents find a common
purpose through refurbishing and putting to gainful use sev-
eral historic buildings in the center of the village. She is help-
ing to rebuild a dying community by helping its citizens find
common purposes, goals and values. This is a small incident.
but it illustrates the point: to the extent that unity can be
established. community can develop.
Communication within the community is dependent all the
vitality of the sense of community. Communication of the
community of believers with relation to the outer community
is similarly dependent on the vitality of the community. Effec-
tive communication must have "heart"; and it must be backed
up by reality. All of this ultimately rests on unity of identity
and purpose.
Of all institutions, the Church has the most clear-cut basis
for unity. (Lest the reader become apprehensive, be assured
that this paper neither reviews the history of attempts to
realize functional unity in the Church nor expounds the the-
ological basis of unity.) Whether or not the Church 35 an
aggregate of management units can, in fact, reflect unity, the
message of the gospel of Jesus Christ compels men to unity
with one another in Christ. When Jesus prayed that his dis-
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ciples would be made one with each other the language was
figurative but certainly to be understood practically.
To relegate "unity of the believers" to a purely spiritual
relationship is to deny the behavioral reality of living as a
Christian. Certainly the Acts of the Apostles re£lects that the
early believers felt a sense of identity and obligation to one
another. In an earlier era within our own country, and most
especially among the large immigrant groups of the nineteenth
century (both Protestant and Catholic). a sense of unity
among believers provided the basis for many strong com-
munities. Within several states today there are vestiges of
these communities whose original unity was the unity of be-
lievers. (In some cases these communities are now main-
tained on the unity of idiosyncratic identity.) Because of their
views of the Scriptures and their "old world" characteristics,
not all of these groups were inclined to be communicative
with the outer community, but they were marvelously corn-
municative within their own communities.
Why doesn't the Church today reflect more community?
Perhaps the answer is that the underlying unity has not been
developed and maintained within recent years. Such an an-
swer, for all its sincerity, must be kept in perspective: first,
the reference here is to the Church in the United States -
the Church in certain other countries shows a high degree of
community; second, there are notable exceptions to the an-
swer suggested - there are, in fact} relics of the earlier
Church-communities, especially in rural pockets, ana there
are new forms of community arising from the anti-
establishment and reform movements among young urban
Christians.
COMMUNICA nONS WlTHlN THE COMMUNITY OF BELIEVERS
Although the intentional messages of the Church to the
outer community are relatively simple and direct, the mes-
sages within the community are complex and elegant. They
encompass the perpetuation and development of life-styles
and a whole ethical system in terms of the world-and-life
view of scriptural Christianity. These within-the-community
communications constitute the major educational tasks of the
Church; they demand a variety of media. We understand that
the home plays a vital role in this communicating-educating
and we augment the home by establishing school-like opera-
tions - Sunday school, vacation Bible school. "Christian day
school and the "Christian college."
In the minds of most Americans, education is too readily
equated with schooling. Ours is a school-oriented society,
wherein schooling serves as the ladder of socio-economic prog-
ress, technological advancement and social mobility. This sort
of education is a system of buildings, campuses, dedicated
blocks of time, abstractions from reality and symbolic hurdles,
stages and achievements called courses, grades, certificates
and degrees. Schooling, for many, is a sort of Lobster Quad-
rille performed because it is "good" to be performed. Except
for the fact that society naively pays obeisance to its symbol-
isms, its values are dubious and its processes are largely in-
effectual for many who most need its help.
In the current reexamination of the strengths and weak-
nesses of educational enterprises in the public and private
sectors, the case against schooling is becoming strong. Anthro-
pologists and those educational theorists concerned with the
roles and modes of education within society (e.g., Ivan Illich,
Paulo Friere) are now making sharper distinctions among
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three sets of educative modes: the informal, the formal and
the non-formal.
Informal education is the sort that is present in all cultures.
It is exemplified in the way language skills are transmitted
during the first few years of life; a child learns to use his
mother tongue because he is in an environment wherein the
stimuli and rewards for learning are virtually integrated with
the entirety of life experience. Informal education occurs be-
cause the milieu is "right" of eliciting and supporting certain
behaviors.
Formal education is that aspect of education that the lay-
man associates with the word "education." It consists of
schooling and other organized, ability- or age-scaled, sched-
uled and overtly declared instructional functions within the
culture. Formal education includes the public and private sec-
tors, from kindergarten through swimming class.
Non-formal education is the Cinderella currently coming
into the limelight. Educators who are disillusioned with the
failure of formal education to deliver on its oversell are re-
discovering that there are, in most cultures, extensive educa-
tive functions that operate in contrast with formal education.
Non-formal education includes activities that are more-or-less
scheduled, somewhat scaled (usually in terms of interests of
the learner rather than by age or other arbitrary standards),
and usually not identified as part of the mainline educational
establishment. Though trade schools are a borderline case,
symphony orchestras, museums, libraries, literary and dis-
cussion clubs, family planning services, social and welfare
counseling services, and many other exemplars of non-formal
education come to mind.
The distinctions among these three sets of educative modes
are important for several reasons: First, the tendency to over-
rely on formal modes has militated against creative uses of
non-formal modes and against proper recognition of the vi-
tality of the informal modes. (ReHect on the fact that the
most complex cognitive learning of life - language - is mas-
tered at a highly functional level by most humans at around
age five or six. The school then spends twelve years struggling
to induce learnings far less complex and less competently
achieved I) The second importance of the distinctions is the
recognition that purposeful, goal-oriented educational com-
munications can utilize non-formal modes to augment or re-
place the more costly formal modes. While this latter point
constitutes a threat to the schooling establishment, it can be
a welcome incentive to the Church. The Church has utilized
informal and non-formal modes of education as its basic
communication media within its community since the time of
Christ. Now these very modes - affinity clubs, camping eXM
periences, discussion groups, dinner parties, seminars, special
short-term study institutes, counseling sessions and the like,
are coming into their own as educational media. (Curiosity:
did each of the examples cited in the previous sentence bring
to mind its precedent as used by Jesus in his ministry? Or did
you read with only the contemporary equivalents in mind?)
COMMUNICATIONS WITH THE OU'IER COMMUNITY
Communication is organic. Communication is an extension
of the living organism or the living social structure. An open
person or system communicates with candor and trans-
parency, not using his messages to create false images of
himself.
Manipulation is the communication of a diseased person or
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system. The communication of a closed system or a non-
relating person works for obscurity of the true state of things
in favor of a contrived (<<manipulated")view of itself and its
relation to the target of the communication. In lower forms
of life, this sort of communication often appears within pat-
terns of predatory behavior. Getting the target of the com-
munication to do what he would not do if he had «the whole
story" is manipulation.
Manipulative communication within the community of be-
lievers and communication on behalf of the community of
believers should not be encouraged. From a position of values,
the Christian need not engage in "selling Christ" through half-
truths or distortions. Since God is truth and his Word is truth
it is neither necessary nor feasible to «sellChrist" through less
than completely honest messages. (Parenthetically, one prob-
lem comes to mind here: the Christian who wants to build a
«winning case" for the message of the gospel sometimes ex-
aggerates what Christ has done for his overt behavior. Such
distortions are perhaps of the most hazardous sort, because
they alert the listener to watch the salesman even more
closely; inconsistency will surely spoil the whole effeot.)
Since the community of believers is essentially a purpose.
oriented community, communication plays purpose-fulfilling
roles. Comprehensive definitions of communication are based
on the idea of transferring ideas or data from one mind to
another. Broad views of communicative processes are useful
in many situations, but in terms of its roles with regard to the
community of believers, communication needs to be defined
in terms of purpose and achievement. Purposeful communi-
cation is defined in essentially the same terms as purposeful
education: the presentation of information in a carefully de-
signed form to an appropriate audience through a useful
medium in order to produce change. Purposeful communi.
cation is concerned with producing change; until change
results, the communication hasn't "gotten through." Change,
in this sense, refers to the difference that it makes because
one knows. Behaviorally-oriented educators look at it this way:
if what a person knows makes no difference in what he does
or what he is, the knowing is of no consequence.
A behavioral view of communication and education makes
one uneasy about the prevalent idea that the obligation of
the Church is to give the outer community "a chance to hear."
Such a concept of the obligation of the Church tends to pro-
duce a view of communication as a one-way process. If all we
are to do is to give men a chance to hear, then communication
can be accomplished by telling, informing, showing and
broadcasting. Each of these words connotes a one-way flow
of information. The objectives implied by these terms are
summarized as exposure. Purposeful communication, by con-
trast, involves a two-way flow of information, from sender to
receiver and back to the sender again in such a way as to
allow the sender to reshape and resend his message. The ob-
jectives of purposeful communication are expressed in terms
of changes in the receiver, not merely in terms of the sender's
quantity of dump-out.
THE PRESENT NEED
For one reason or another many of today's young people
have become keenly aware of the lack of community in the
American life-style. Some handful are able precisely to iden-
tify their frustration as arising from rampant individualism;
many others are reacting irrationally to the vacuum of com-
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men goals, to the lack of identity and to the self-seeking
achievement syndrome that has become characteristic of so
manyAmericans.
The war has much to do with this nearly complete collapse
of community in the United States. Given modern communi-
cation technologies and a relatively unrestricted press, it is
inevitable that a nation locked so long in so unclear a cause
on such dubious premises would be disintegrated. Wars have
curiously contrasting effects on those who indulge: a cause
held by the masses to be in their common interest can weld
unity even in the face of probable defeat and oppression; but
a cause for which support is seriously divided and for which
the masses cannot be rallied is sure to cost dearly in terms of
moral and cultural degradation, even if the conflict itself can
be "won." Such are the history lessons so conveniently over-
lookedby those whose ethnocentric idealism becomes an ob-
session. (That America can serve as the righteous arbiter of
the issues of the world is such ethnocentric idealism gone
berserk. )
If the Good Fairy were to grant me one wish I think I'd
ask for a year (or maybe just a month) of living in a real
community. There are so few communities, and so few of us
ever get the opportunity to become part of one. Although life
there isn't all milk and honey, a sort of frustrated envy creeps
over me when I'm visiting friends in a kibbutz. For all its
shortcomings, Walden II rather intrigues me; and as for the
Oneida, Amana and other experiments in communal living -
I can only wish that history weren't so persistent; I'd rather
believe that these attempts to create heaven on earth..were
more successful!
But if my wish were granted, I might find myself in trouble.
Notice that I stipulated a limited time span for my ecstatic
experience in a real community. I'm not at all sure that I
could adjust to the demands a community would make of me.
Having been enculturated rather thoroughly to a competitive,
individualistic society, it could be most uncomfortable to be-
comea fledgling in a true community!
Whether competition is more the human norm than co-
operation can be only a doctrinaire argument. From the in-
creasingly popular position valuing "the family of man,"
cooperativeness is valued more highly than competitiveness;
but a biblical view of man precludes a pragmatic conclusion.
Nevertheless it seems consistent with scriptural ethics to ex-
pect that in regenerated man cooperative motives would
dominate competitive motives.
My theologically educated friends may frown at the invo-
cation of the Good"Fairy and may scoff at my fantasy of the
elusive sense of community. But I believe that longing for a
profound sense of community is a response to the Lordship
of Christ. Since Christ has made me part of the Body that is
the Church, and since his glorification has become my pri-
mary objective, it seems only appropriate that a sense of
community with other believers should follow. I think I am
ready to feel at one with any and all who want to find ways
to so order our lives that the transcendent importance of
Jesus Christ takes first place in our common goals. Must we
always assume that since it will be hard to put this principle
to work in our community, there is no use in trying? Not to
try will further impede the communication of Christ in the
world.
Communication within and from the community of be-
lievers is dependent on the reality and awareness of com-
DECEMBER 1971
munity implied in Romans 12. Even a casual evaluation of
the messages sent to the outer community by the Church re-
veals two weaknesses: The first is the lack of a clear, single
voice. Though a monolithic and standardized proclamation is
hardly to be desired, cogency and coherency should be ex-
pected as an evidence of the singleness of the God of creation,
the Christ of redemption and the Holy Spirit at work in us.
But what does the outer community see? Weird and won-
derful variations on an all-but-lost theme. Small wonder it is
that one of the most common responses to the communi-
cation of the gospel is "Why are there so many different
kinds of Christianity?" The second weakness is even harder
to justify. The messages that the outer community "reads"
are in two forms - verbal and non-verbal - and the two
forms are often in conflict. The old adage, "What you are
speaks so loudly that I cannot hear what you say" is painfully
apt. Christians as individuals, congregations as a whole, and
denominations as entities are constantly under examination for
consistency. That God is not eager to judge and condemn
inconsistency is not much encouragement; the outer commu-
nity's "Church-watchers" are neither forgiving nor forgetful.
North American Christianity will spend the rest of this cen-
tury under indictment for the past generations of silence on
matters of social injustice; the «brotherhood of believers" will
continue to be regarded as a sham so long as ultra-separatism
is more highly valued than cooperation within the community
of believers; and the Church's concern for lost men will be
suspect so long as that concern has only a spiritual dimension.
Communicating Christ in this country and from our shores is
profoundly difficult inasmuch as the verbal messages are so
often negated by the non-verbal messages.
SUMMARY
Coherent communication must be based on community.
The community's internal behavior must be consistent with its
external messages if they are to be believable. Unity is the
basis of existence of the community; a community is a be-
havioral manifestation of unity. Unity is a product of com-
mon identity and common purpose.
UNITY
commUNITY
commUNIcation
The unity of the community of believers is in the Lordship
of Christ. The community of believers acts out their responses
to his Lordship. Therefore, effective communication within
the community and with the outer community depends ulti-
mately on the acceptance of the Lordship of Christ by and
among those who are called by his name.
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The Curriculum Scandal
Large and well trained denominational staffs are endlessly
tied up working at a Sisyphus-type task that gets nowhere.
Iris V. Cully
• A SCANDAL in Protestant denominations is the
continuous process of curriculum construction. To-
day it costs $2 million to bring out a new curricu-
lum, and the price rises e\'ery year. As to labor, it
takes ten years from the initial planning conference
until the first year's materials reach local churches.
Large staffs of editors and writers are kept busy,
backed up by researchers and field representatives
- the task of the former being to find out what
should be written and of the latter to get churches
ready to use what is written.
In spite of the massi-veness of the undertaking,
several large denominations are <It the moment in
various stages of developing new curricula. The
American Baptists and the Disciples recently
brought out a cooperatively written curriculum,
using themes developed by the National Council of
Churches Curriculum Research Project. Each de-
nomination has used different illustrations, separate
teacher training materials and its own press name.
The United Presbyterian Church U.S.A.'s new cur-
riculum is just appearing. The Methodist Church is
in the midst of major rewriting, that on youth
materials having already been done. The Lutheran
Church in America is in the midst of a survey and is
conducting early conferences preparatory to revision
of a 1963 curriculum. Among the larger denomina-
tions, only three are left with an "older" plan: the
Dr. Iris V. Cully is associate professor of Christian education
at Yale University Divinity SchooL Among her writings are
Ways to Teach Children (Fortress Press) and Christian Worship
and Church Education (Westminster Press).
Copyright 1971, Chistian Century Foundation. Reprinted by
permission from the July 21, 1971 issue of The Christian
Century.
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Presbyterian Church U.S., the United Church of
Christ and the Episcopal Church, whose materials
elate respectively from '965, ,<)61and '955·
Sisyphus Rolling the Boulder
This is a scandal because the outpouring of huge
sums of money continues in the face of widespread
cuts in programs and personnel throughout the de-
nominations, the rethinking of both structures and
progranls and the reallocations of priorities and
funels. More sadly, it is a scandal because large
and well trained staffs are endlessly tied up working
at a Sisyphean task that gets nowhere. Every 20 years
they decide that the curriculum did not accomplish
its aim, but that the next one will surely do so. As a
veteran of such conferences ever since the Christian
Faith and Life curriculum (Presbyterian U.S.A.)
was enthusiastically plotted more than 20 years ago,
I have long since ceased to share such hopes. Even
the Seabury (Episcopal) curriculum, b~gun on the
theory that newness would be ensured by using only
people who had had no previous experience with
conventional curricula. has not been signally suc-
cessful. Like the rest, its materials, filtered to the
pupils through conventional teachers, have been
ignored more often than used by the parishes.
At this point a precautionary confession is In
order. I have been on the lists of these editors for
many years and have written for various curricula. I
run the danger of being blacklisted for this effort. I
like the job and the money and I am not trying to
pull down the departments. Religious education has
enough trouble surviving among Protestant estab-
lishments without disloyalty from within the ranks.
The question I raise: Is this the best way to spend
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the-money and to use the competent staff?
The image of Sisyphus endlessly rolling the boul-
der toward the top of the hill is meant seriously.
When the United Presbyterians launched the Chris-
tian Faith and Life curriculum, they were sure that
a strong biblical-theological curriculum would over-
come the weaknesses of the liberal era and produce
inFormed and even committed members. Now they
have decided that this has not happened and a new
approach is needed. In the J 9505 the Lutheran
Church in America published impressive position
papers which to many of us in the field sounded like
a creditable base for an effective curriculum. Now an
elaborate longitudinal study of parishes has pro-
vided evidence that little significant learning has
taken place which can be traced directly to curricu-
lar materials. In spite of these experiences, the
material sent out by the Baptists and Disciples to
launch their latest effort exudes hopeful expectancy.
Why no results?
T he Weaknesses
The Sunday school itself is only about two cen-
turies old. The first real attempt at a "new" curricu-
hun was the Uniform Series based on an outline
usable across denominational lines. Biblical material
was presented in a seven-year cycle, adapted for
group-graded teaching and arranged in "quarter-
lies" (j.e., dated materials issued in four lesson
manuals per year). This material is still being used
for pupils of all ages among some denominations
and by some independent publishers; only for
adults or for adolescents among other denomina-
tions. The NCC's Division of Christian Education is
the keeper and dispenser of the basic outline.
The first radical change was the abandonment of
a uniform outline for age-group outlines - a change
that made experience-oriented material possible.
The closely graded materials which were next de-
veloped indicated an awareness that some Sunday
schools were large enough to have completely
graded classrooms. Only recently has the quarterly
system been abandoned by a few in favor of a yearly
or semiannual course book. Scarcely anyone dares
use open-ended units which do not presuppose the
completion of material within a given time span.
Few will assume that teachers are capable of evolv-
ing their own session plans from resource materials
and class experience. Madison avenue's interest in
"R and D" has reached the denominations, but the
developmental results of the research are not appar-
ent. There is talk of "functional goals" to replace
high-minded objectives, but these require more
specific tools for evaluation than are evident any-
where. In short: the model is still a class of between
ten and 20 three- to r a-year-olds and a pleasant
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youngish married teacher (probably white and fe-
male) in a separate classroom with some basic
equipment and materials [or 45 minutes each Sun-
day morning for approximately 40 weeks of the year
(52 weeks outside New England), the objective
being to make God's self-disclosure through the
Bible relevant to life.
Weakness r: Adults, potentially the largest and
most varied group in any congregation, both in age
and experiences, are allotted proportionately the
smallest amount of money, material, variety and
expertise. Yet everyone knows that adults form the
power structures in church and society. The ability
to think conceptually (in the now popular psychol-
ogy of Piaget) is an adolescent development, and
the possibility of commitment (according to the
equally popular Erikson) belongs to adolescence.
Even if the churches may have given up hope of
reaching many elusive adolescents and the young
adults who are enjoying freedom [rom religion,
there is no sense in ignoring the rest of the adult
potential for education. Yet in basic curricular
planning "adult" is a department equivalent to
"primary."
Weakness 2: Denominational loyalty is an as-
sumed although rarely explicit aim of religious edu-
cation. The Christian education department is
viewed structurally as a "service to churches" arm of
a denomination. The local parish is expected to buy
the whole package of materials, including the "re-
sources." This comes out explicitly in the teaching
about worship (which is training in a particular
denominational form), in the rare references to
polity, and in units on church history (which are
glaringly denominational). Such being the case, the
hope of loyalty is an illusion. Americans move too
frequently, and no curriculum has yet been devised
which prevents them from choosing a new parish for
various nanrel igious reasons. Moreover, every de-
nomination knows, uncomfortably, the percentage
of its parishes which use materials from private
publishers or other sources. Although these publish-
ers are loyal members of churches, they are down-
graded in no uncertain terms by the establishments
which feel threatened by their continuing existence.
Weakness 3 (akin to but not the same as No.2):
Denominational planning ignores the now well
advanced ecumenical dimension of the church and
its education. When Catholics, with a new-found
freedom, explore Protestant educational theories
and materials, they find puzzling blind spots. Al-
though in regard to scholarly writings no student
today finds it necessary to inquire whether an author
is Catholic or Protestant, the bias in both language
and reference is still apparent in lay-oriented teach-
ing materials. One of the songs found in many of the
9
collections young Catholics are using goes like this:
We are one in the Spirit of the Lord,
We pray that our unity may one day be restored,
And they'll know we are Christians by OUf love.
We will walk with each other,
We will walk hand in hand,
And they'H know we are Christians by OUf love.
Protestant materials are not Hexible enough to have
included this kind of thinking, which is unfortunate
~ especially since so many materials claim to be
"new." This fact underlines not only the denomina-
tionally Protestant bias of the writing but the lack of
an ecumenical interfaith dimension in the materials
used and the attitudinal goals proposed.
Weakness 4: The material, continuing a long
tradition, is based squarely on the idea of making it
possible for volunteers (not even skilled amateurs)
to keep a class together and possibly do some
teaching. This is the reason for dividing material
into equal (weekly) parts and for giving step-by-step
directions for each session. (For the effect on sales
statistics when this factor is ignored, consult Seabury
Press.) This method guarantees minimal learning
experiences and little freedom for advanced explo-
ration by teacher or learner.
Weakness s: Special needs of all kinds are ne-
glected because the staffs are so involved in develop-
ing the monolithic curricular package. Although the
Methodists (10 million members) attempt to take
care of variously sized classes through the use of
closely graded, group-graded and broadly graded
curr icu la, even this device is inadequate because of
an assumption (made clear by curriculum style and
content) that the very small classes are in rural
areas - when as a matter of fact sophisticated down-
town city churches also have a small enrollment of
children. Again, cultural differences are not consid-
ered in the curricula. Illustrations, both verbal and
pictorial, attempt to give all learners a broad experi-
ence, but an illustration of black city children
playing on the street outside a drab apartment
building is not one with which, say, a rural child can
identify. In fact, urban, suburban and rural learners
all have some distinctive experiences. So do handi-
capped, institutionalized learners, those in armed-
forces schools and those living abroad as civilians.
For these, the present curricula, elaborate though
they be, are useless, and adaptations are at best
makeshift. One constructive footnote: the NCC has
issued a course of study for the mentally retarded,
consisting of one course each for children, youth and
adults.
Weakness 6: The entire curricular plan is based
on the theory that the denomination knows best
what each constituent parish should study at each
10
level, in what order it should be learned, and what
are the goals of teaching and the methods to achieve
learning. This theory bespeaks an incredibly exag-
gerated image of the wisdom of the planners at
central headquarters.
T he Solution
I. Specialize in a need instead of a denomination
(the COCU members at least should be able to do
this). Then curricular resources responsive to spe·
cific geographical or cultural backgrounds and intel
lectual and social needs would be produr .:ed. A
publisher might specialize in a particular age range
- children, youth or adults. Some publishers would
be known for a distinctive biblical or theological
stance. Each would have a specific area and all
materials would be available in the open market. In
their limited way the independents are specializing
right now. They might be welcomed in Christian
charity as fellow workers rather than snubbed as
interlopers. Examples: two curricula that are com-
pletely experience-centered but theologically far
apart - Beacon and Herder (the latter unfortunate-
ly now being phased out); two curricula that are
alike basically biblical but hermeneutically far apart
- David C. Cook and United Presbyterian.
2. Encourage the black denominations to experi-
ment and produce black-oriented materials, of
which some continue the traditional emphasis of
their congregations on the Bible, others stress black
interpretations of theology and the 'black experi-
ence.
3. Work with Catholic educators to develop mate
rials for ecumenical teaching centers - which will
continue to increase in number - as one answer for
teaching the Christian content. The N CC's through.
the-week curriculum points in that direction with
the specific aim of looking at the religious implica-
tions of classroom studies, but it was done without
the collaboration of Catholics.
4· Work seriously at meeting the widespread
needs and interests of the adult population who
make up a large proportion of church membership
and all of its leadership. Take account of the
concerns of specific adult age groups, of functions
(parent, spouse, worker, retired), of religious de-
velopment and response, and of religious knowl
edge. The educational background of the learners is
an important element, and courses for them need
grading as surely as do those for the young.
s· If the volunteer teacher system is to continue
indefinitely (and there are signs that the Catholics
are taking up the idea), do some serious research
into the qualities of the good amateur teacher, the
kinds of training necessary, the factors that make for
Continued on page 24
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F. Franklyn Wise
It is my purpose to discuss five areas of
concern to Christian educators as we move
into the decade of the 1970 s. While these
concerns are not unique to any particular
group, I shall view them from the perspec·
tive of the conservative evangelical. My
purpose is not to be critical, but objective.
As an insider who is able to appreciate the
sincerity and commitment of these people,
I hope that I am able also to assess the
difficulties they face in dealing with these
problems.
1. THE CONSERVATIVE-
EVANGELICAL SETTING
The conservative evangelical groups I have
in mind are identified by their strong em-
phasis upon personal, crisis experiences of
grace. They have been strongly influ-
enced by the Arrninian-Wesleyan theologi-
cal position that believes strongly in man's
free will and the certainity of a knowable
witness of the Holy Spirit to man's personal
spiritual relationship to God. Most of them
believe in two crisis experiences of grace
- conversion and sanctification. Great em-
phasis is placed upon the latter as the apex
of human divine grace. Perfect love and
Christian perfection are keystones of their
doctrine. They clearly distinguish between
Christian perfection and human perfection.
The former is marked by the ability to love
God perfectly and always seek to obey Him.
Human perfection is unattainable in this life
and beyond man's reach. Sin is defined as
active rebellion against God; is possible at
any time man decides to disobey Him. Er-
rors of judgment and human reactions are to
F, Franklyn Wise is associate professor of
religious education and psychology at Olivet
Nazarene College, Kankakee, Illinois.
This article is reprinted from the Sep-
tember-October 1970 issue of Religious
Education, by permission of the publisher,
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Concerns for the 1970s
A Conservative, EvangelicalAssessment
During the last third of this century, conservative evangelicals will face mtmy
challenges - as indeed will at! religious grot/ps, whatever their theology
may be. If the current youthful generation abandons the institutional
cbnrcb, the next generation will be without it.
be expected but are not sins unless they in-
volve violation of God's known will.
With such credentials one wonders why
they face any critical challenges. The de-
sire to love God and commit one's self to
Him requires deep devotion. Fulfillment
of His will should require little else than
understanding. Love for one's fellow man
both within and without the church should
provide tolerance tor those of different
races, ethics or values. Innovation and
change should be readily accepted, easily
instituted.
Unfortunately the reverse has character-
ized them. The ability to adjust to chang-
ing social conditions has been minimal. In-
stead of flexibility there has been rigidity;
in place of openness, exclusiveness. The
very theological commitments that could
provide the greatest fulcrum for action has
instead created some cal de sacs that seri-
ously impede progress toward solving the
challenges of the '70 s.
There are at least three such deterrents
recognizable. First, the strong emphasis
upon individual experiential crisis of con-
version and sanctification, though changing
the person's life orientation, at the same
time fosters a sense of closure and com-
pleteness that sharply increases rigidity and
lessens receptivity to new ideas, These
crisis experiences tend to give rise to the
characteristic attitude of graduation, rather
than commencement. New-found enthusi-
asm for service is frequently stiffied by tra-
dition. Instead of looking for new hori-
zons to explore, people seek for a seat next
to the window to review the receding land-
scape.
Growth in grace and the process of con-
tinually becoming Christlike are constantly
advocated from the pulpit. However,
these possibilities are practically interpreted
as relating primarily to the narrow spectrum
of spiritual graces already received, not en-
compassing the whole of man and his active
involvement in planned social change.
In addition this emphasis tends to center
attention upon one's self. Do I still have
the grace of God? Am I still pleasing God?
Have I lost any spiritual ground? The very
pitfall of self-centeredness from which these
experiences sought to deliver people too ci-
ten ensnare them. The spiritual energy ex-
pended in sustaining their spiritual graces
occupy so much of their time and attention,
there is too little left to invest- in altruistic
concern for others and adjustments to chang-
ing society.
Second, conservative evangelicals, es-
pecially those who stress perfect love,
strongly advocate non-egression, non retali-
tory behavior in the face of hostitlity from
others. A mark of perfect love is the ability
to "turn the other cheek." Consequently
these people find it difficult to be aggressive
against social evil. Perhaps it is best illus-
trated by a statement the basketball coach
of a Quaker College made, "It is difficult
to get these Quakers who believe in paci-
fism to be aggressive on the basketball
court." It is hard to preach and stress
peaceableness in the church and then go
out in the street to attack: evil.
Third, there is a tendency to oversimplify
complex issues and problems. The crisis
experiences and prayer are the ready an-
swers to most of life's problems. "Christ
is the Answer," is frequently proposed. A
right relationship with Christ and sincere
prayer are extremely helpful and effective
in resolving many of life's problems, it is
true. But whenever such oversimplifica-
tion of indivdual and societal conflicts is
used as an excuse to evade seeking available
help for one's own problems or becoming
involved at every opportunity to alleviate
social problems, they are wrongfully used.
Before it can be sure how Christ is the an-
swer, the church needs to ascertain what
the real questions are, otherwise it will be
struggling with answers to questions today's
world is no longer asking.
Continued. on page 14
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Placement
Opportunities
Class News
1951
ARNQ ENNS' (B.D:51, \l.A.'67)Man, Aldie"
and j\lissioo in Argtklltina, is, now pff the
press. Amofs associate foreign secretary
of the Conservative. Baptist Foreign Mis-
sion Society.
1954
RoBERT MO""CE (B.D:54, Th.~1.'561 has
returned to \Vciiter,u Kentucky Univer-
sity, where he is professor cf religious
studtes and director of the graduate pro-
grtnl1 in, humanities.
1955
ELDON JAY EI?P has peen appointed Hark-
ness professor of hiblical. literature at
CeseWesrem Reserve University. Cleve-
land.
1956
ARTHuti. TUGCY (B.D:.56,tl.A.'68) has a
new book now published: The 'Philippine
Church: Growth in (J, Changing Society.
Or~'ENPONE.'BRYCE has been .appcinted
assistant professor in Old-Testament at
Princeton Theological Seminary.
~RONALD OLSO!'\'and family are en furlough
in the states from Bolivia where they
serve with \tVycliffe Bible Translafors'.
1959
DE\VAYNE B. BELL, assistant to the presi~
dent of Azusa Pacific CoU¢gc~ 11:;tS been
c,hosen to be listed in Outstanding Edu~
cators ofAmerifJ(l for 1971.
ROBERT H'. ,CONKLING ('X~59)' was married
August: 23 to Betty Clutterbuck in Pasa-
dena.
1960
DouCLAS D" BEYIm has been selected to
appear in the' 1971 edition of OutJtll11d-
ing Young MerL QfAmerica. He currently
is pastoJ' Of the West Side Baptist
Church in Topeka. Kansas.
JA)..CJ.?$ ',R. BRUENING is now pastor of First
United Methodist churC1i in Aurora.
Colorado.
1002
MARVIN L. EYLER" now assigned to the 3rd
Marine Air Wing at El Toro. I(j'(,'entIy
spent ,\ year as a chaplain in Vietnam.
ROUERT IvEs is, pastor of the Grantham.
Pennsylvania. Brethren in Christ Church
and chaplaiu to ~Jessiah College.
12
KURT G. JUNG: received the Dr. Phil. degree
at;Ftee .University, Berlin. and is i11,-
structor of reltgton there as well as
director of religious education.
STANLEY LANUA<\S- (x'62) ,and his family
currently am <in furlough in the States.
Tlrsv serve with the ~'Hssiol1ary AViation
Fellowship.
]oj,;(, STOLTE (B.D:62, Th.M.(63)ancl his
familY have, returned to Bogota. Celom-
lila, after ,a 13-month .Iurlougb.
1963
ALEX ARONIS is now serving as a Navy
Chaplain in the. phi!ippineS'for a year.
Wife CAROL (DAtl'ES: l. AnONIS is .stdyi))g
in Pasadena with the children. Alex
[EW0rts he just 'completedn Ph.D. at
American University in Washington,
D,C. (courtesy of the Navyl}
LAwnENcE CARAWAY is the new minister of
Chevy Chase Baptist Church of - Los
Angeles. Oecrga Ladd parnetpated iri hi$"
installation ~t'rVicerecently.
AI.. FRY has become the.first full-tints prison
chaplain of the Nevada State Prison.
1964
RICHARD\?'. and Jt1DY (BOPPltL'L' PEACE
are now residing in Newton. Mass. after
their stay in Natal, South Afrjc<'l.
1005
DAVWL1 Erm is director of s!;pdeilt develop-
\'rrent at\Vhitwortb College in Spokane,
'Vash.
1966
RoNALD ALLISON is ppstor at the University
United tlethCldi$t Churoh of rrvine~
Calif.
\VILSONPARKS (MRE) is' serving its min-
ister 'Of Chapel #2 at the Ann)' base at
Fort Le\vis, 'Wash., 'fonowing Vi~trmm
s~rvice.
STANLEY SClmAC has been appointed min~
ister ;;lethe O'NeiII United Methodist
ChtitC'h in Nebraska.
AL LORENZ .is the, new fninister of .Grace
Presbyterian Cht\rt'h in the Highland
Park ,area of Los Angeles.
1968
DENNIS 0. DENNING was ordained to the
m.(Irlsb"IW·inJtme <It the Riclll110nd3 Calif.,
First Presbyterian Church.
KEITH D. JAcKsON r STB) ill taking. gra&
uate study 'at the Institute- of Forcigil
Shldies. He formerly served aStlssismnt
pastor of tlte Preshyterian Chuxch in
C~meVCalif.
LLOYD E. KWAST (M.A. ~\'IisSlcns)
book eecently puplished, The Dis
of Wes'tCameroon: A Study of B
GnRvtll.
Jorrt-r G. VYVYA,N is now serving as as
pastor of the First Rreshyterian C
itt Visalia, CaLif.
1969
DAV)U, SCOTCHMER and Sara, who tire
tng in Guatemala) are the proud p
of Jonathan David. born in March.
1970
ALEX AYERS is the now mtnister at the
Grove Presbyterian Church in Iowa.
J~"'MES Bmp;ER}.IAN was married to
Leader fn Febnwry in Norristown,
DA'\'lD DONALDSON -lpn.D.} is head of
nan COUnSeling Center at Life Center
Denver.
ROCERE. HE:DbVNU Cr.·LA. Mtsstons) is
administrat"nr-principal at the Bill
Park ChrlstianSchool. Calif.
DONALD \VADE was ordained in June t
Presbyterian U.s. Church and is cu
ly serving as assistant minister of
First Presbyterian Church inMari
Ga.
[971
W,\I...,TER CA11LE is the new pastor of
Granada Hills" Baptist· Church.
GEORGE '\V. GILCIrn.fSrhtts been appo·
aSsistant pastor of Wicpmico Presh
Church ,in S<llisbury, }.hryland~
ROGEfl M I:NA$'SI)\N is the assistant pastor
the OlenkirkPresbyterian Clrorcb
Glendora. Calif.
RoBERT· :\1. 'PtETSCH is assistant pastor
Trinity Uni~ed Pr~sbyb:'l'ian Church
Santa Ana, Calif.
JON"\VlLsoNis the n,C\'Vlli;sistatlt pastor
the First Presbyterian Chnrch of
cord, Calif.
These churches or organizatiollS !tav
taeted tIle 'Seminarv .ror llSttist'ancc in
(f oocanC!I. If YQlIare interested in any
these, positions:or other IlOssibilitfes, V
contaiJt 'B~mice Bu~h at Fuller S
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MINISTER OF EDUQ,AnON ANI,) JvUNIS'tER OF
YOutH (2 positions), First Baptist
Church, Fresno, Ca. ABC. 1800 men-
bershfp, Three-man staff.
DIRECTOR OF. C,fLRtSTIANEmrCAT:rON ANn
YOUTH,First Baptist Church, Honolulu,
Hawaii. ABC, T\VO-fOaD staff; 160 mem-
bers.
PASTOR. First Baptist Church, .Cheyenne,
Wyoming, ABC. wieOlbe"hip 1050.
PASTOR, First Covenant Church, Peoria, Ill.
One·marl-striJI. Desire strong 'Bible
teacher.
PASTOR, Colfax Cei1terChutch, Holland,
Iowa. UPUSA. One-man staff. Member-
ship of 32;.
ASSIS't~T VASTOR, Church of the Valley.
Apple Valley, C'llif. lJPUSA. Res!?o,,"'i-
bilities include youth. C.E.and evan-
gelism.
AsSlSTA:-''''rPASTOfI. Corona .Presbyterian
Church, Denver, Colorado. UPUSA. 400
members. loner city. Work with youth
and direct lay leaders.
ASSISTANT l'.iImsTEIi, First Presbyterian
Church, Richmond, Calif.UPOSA.
Tbree-:Ulimstaff. Mainlyyoutli and
overseeing lay leaders.
Pasroa, First Unitecl. Presbyterian Church,
Taft, c.nr. pPOSA. Membership 330.
One-man $taff.
PASTORS, North DakotaPresbytdrian Church ..
es. Rur,al areas. VPUSA..
1hNtS1';ED. 01" a.E. AND ¥OVTH, Tabernacle
Presbyterian ..Church, JI1ditU1;,lpolis, ·Jnd.
UPUSA. Education forchildte1.l through
adults. Membership 2100. Cbanging
area. but experiencing real growth.
ASSISTANT .MtNHrrER" Westmin~ter.Fresbyte-
rian Church", Akron. Ohio. UPUSA.
Administer .CR. program, teaching and
stlpervi$ion of senior higtl. ~WOO mem-
bers. Three-man staff.
PASTOR, Upland EvangeliCAl Mennonite
Church, Upland, Ind. One-man stafL
Church is a year old. \V'ork \vithuniver-
sity commu\lity.
MWIsTEn Of' Y01JTIt ANVnK., Brookside
Evangc::dical Mennonite Churdl, Ft.
Wayne, Ind. Attendance 400. Thl"ee'
man .staff. Suburban, growing an:a.
ORGANIZING PAS1'OR,. COQj.JerPoint Church
Development Project, n~ar Olympia.
'Vash. Project· being developed around
new Everg'teen Staty College. Church to
relate. to coUege and l)ew·· emerging'
community. Free to cllOOse' denomination.
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AS:SISTANI' .MINIStER. Mayflower· Congrega-
nonal Church, San Gabriel, Calif. Ind.
Congo Coodtnate youth. program; pas-
toral outreach. radio and business ad-
ministra ttcn.
~hNIST£R, Plymouth Congregational. Church,
Newport Seach,·Galif. 111d.Conservative
church in growing' area.
DtRECTaR QF C.E., United Armenian Con-
gregational CburehcHcllywood, Calif,
ImL Alel'nbership· (3,50. Supervise C£,
program; [r. high through ·college. ~nclud-
irig lay leadership.
:pASTOa,. Colton Commnnity Chnreh, Colton,
Oregec. Ind. 30 members.
PASTOU,Lincoln Acres COmmunity Church,
NationalCity~ Calif. Ind. 120 attendance,
Suburban San Diego.
Yovra. 1:tiNIS1'ER~ United 'Youth Committee
0.£ Auburn, Calif. ]oiilt effort of First
Congregational Church (UCG) and
Pioneer United Methodist Church.
1'fTNIHEfh se, Paul's Union Church, Chicago)
Ill. Ind. Southwest Chtcago. 350 mem-
bers.. attendance 200. Past ministers have
been Presbyterian:
Dr.REcToR OF TRA1NLNG, world Chrlstiau
Training Center, Los Angeles. Work
with varied cultural andec1ilcational
backgrounds. Responsible for securing
teaching matertals for WeTe courses;
develop teaclier training prognun: sched-
ul~ classesi.reoruit teachers, _
STUDY OPPORTUNITIES
FOR PARISH MINISTERS
Ordained staff of .local chill'ches are invit~d
to apply forstlldy Ieav'e grants covering
periods·. from ohe month to a full sabbatical:
year now offered by the, Fund for Theo-
logical Educatioil. Al?plicants are encouraged
to desigristudy p,rogtalUs which Ilt their
neecJs. that can be. carried out not only in
seminary oftne applicant's choice but in any
accredited Or approved institutions. Fell(}w~
$hipsare· awarded On a competitive basis.
Candidates 111ustbe· no old(~r than forty
and must have complt>ted their firstprofes-
sional theological degree. not l~ss than seven
nOr·more: than tWelve years 'at the time of
nomination. THE DEADLINE FOR NOM-
fNATIONS IS JANOARY 1 of each year.
Those interested should contact the presi-
dent or dean d the seminary from which
they Were gra.duated. a
Alumni
Cabinet
Memb·ers of the Alumni Associatf(Ht Cabinet
for 1971-72 are:
:RrCHArtlJ ANDEl\SON; B;D.'62, President.
Pastor, Sterra Madre Congregational
Church, Sierra Madre·, California.
DAVID It Al\'11YERSON. B.D.'68, Secretary.
writer. jehnson-Nyqulst Productions,
Northridge, California.
LENOX G. PALIN, B:D:53. Vice President.
Pastor, San Gabriel Union Church. San
Gabriel, California.
RICHARD H. BAO.LEY~ B..D.'69. Young Life
Area Director in 'Vest Los Angeles,
Callfornta,
Onecoav A. BAH~IT, B.D.'61. Camp Ad-
mlrusrrator, Pine Summit Camp, Con-
servative Baptist Association, Big
Bear LAke} California.
W1LLIAM EDLING, B.D.'59. Pastor, The
Redeemer naptjstChurch. Los An-
geles, California,
fRANK E. FARRELL, l3.D.'51.Associate Edi-
tor, Wurlcl Vision Magazine, 'Monrovia,
California,
JOHN p~GOF-J;lGQN, .B.O.'53.Chapliiin. Los
Angeles County Sht"riff's Department.
JAl\1:ES \V. HAGELCANZ, B.D.'.58. Seilior Min-
·iste:r. ArC<1.dia Presbyterian Church,
Arcadia, California.
RILE\' E. JENSEN, B.D.'68. Assistant MiniS-
ter, Bellevue Presbyterian Church,
Bellevue, WaShington.
}. MuRRAY ;\fA'BSIfALL, B.D.'54. Pastor. First
Presbyterian Ch~lrch,Flushing, New
York.
SA....\ fUEL A. MATEER. B.D.'65. Pa.stor, Alta-
dena Valley Presbyterian Church. Bir-
minghain, Alabama.
JOlIN C. NOTli;JJ:ELFER, B.D/58, Pastor, Elim
Covenant Chllfch, Minneapolis, Min-
nesota.
rAMES R. ORA~E", J3.D.'G7. Ph.D.'70. In-
structor. California Lutheran ColJeg~,.
Tbotlsand Oaks; CaUfoxnia;
JOSEl'U A.RYAN, ]3.D:53. Executive Din~c-
tor. World Christian Training Center,
Los Angeles, California. •
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Whatever attempts to meet the challenges
of this later third century of the technologi-
cally dominated space age evangelical con-
servatives devise, they can succeed only to
the degree they come to grips with these
built-in resistances. Perhaps no other seg-
ment of Christiandom will be as sharply
aware of the delemma posed by Kenneth
Scott Latourette.
How far is Christianity conforming to the coo-
temporary world? In conforming is Christianity
doing so in such fashion that it is weakening or
losing the essence of its gospel? On the other
hand, is it so responding that it is being released
from crippling integuments inherited from its ac-
comodadon to earlier environments and so to fresh
expressions of its powerP!
II. FIVE AREAS OF CONCERN
1. Civil Right! and Social Action
Conservative evangelical churches have re-
treated from their heritage in this area.
A century ago groups who preached sancti-
fication were actively involved in social
problem alleviation. Dr. Timothy 1. Smith
summarized the mid-nineteenth century re-
vivalism in this way:
Thus declined the ancient diseicceicns between
piety and moralism, spiritual and social service.
The prayer of all disciples "Thy kingdom come,
Thy will be done in earth, as ir is in heaven" rook
on new significance as the soul-winning impulse
drove Christians into systematic efforts to relieve
the miseries of the urban. poor. Home mission,
Sunday-school, traer, and temperance agents early
felt the weight of organized evil in. the Festering
slums. The flight of the churches from destitute
neighborhoods alarmed them while old world
pioneers in Christian social service presented in-
spiring examples. . .. Individual churches soon
joined the iurerdencminarional societies in distrib-
uting food and clothing; finding employment, re-
settling children, and providing medical aid for
thf: lowest classes. The revival of 1858 was in
many respects the harvest reaped from this gospel
seed.t
Dr. Ozzie Edwards, professor of social-
ogy, University of Illinois, Circle Campus,
Chicago, spoke to the Christian Education
Leadership Seminar sponsored by the Na-
tional Sunday School Association in Cin-
cinnati on October 24, 1969, He related
the all too common occurance that before
he could enroll his children in a Christian
day school, the board had to vote to accept
a Negro child. A letter had to be sent to
all the parents to ask if it was all right to
enroll the children of a black fellow Chris-
1. Kenneth Scan Latourette, Challenge Mid
Conformity (New York: Harper and Brothers
Publishers, 1955), p. 9.
2. Timothy L. Smith, Ref/ivalism and Socia/. Re-
form (New York: Abingdon Press, 1957), p. 176.
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tian in that school. He reported that one
church had closed its day school because
the blacks had invaded that area and the
whites had left.
At that meeting as in most conservative
evangelical meetings, black Christians were
sparse. One Negro pastor from Cleveland,
Ohio, pointed out that many black pastors
who believed as he did would not attend.
After all, the larger, less conservative de-
nominations had opened their arms to them,
the conservatives had not Some churches,
he observed, seemed to be blind to their
contradiction by acting as if it was a
greater mark of holiness and perfect love to
exclude the black Christians from their fel-
lowship than to grant them equal status.
It was not until June, 1968, that the Gen-
eral Assembly of the Church of the Nazar-
ene voted to dissolve the Gulf Central jur-
isdictional district comprised of all Negro
Churches in the United States. These
churches belatedly are now participating as
equal members of the geographical district
where they are located.
While some rectifying of internal iniq-
uities has been achieved, there does not
seem to be any ground swell of inclination
to become involved in civil rights and social
issues. The predominate mood of conserva-
tive evangelicals is a hands-off policy. Few
position proclamations emerge from their
assemblies. Officially everyone is welcome
to attend their churches. On the practical
level many Christians prefer separate con-
gregations and minimal contact with black
Americans. Most efforts to evangelize
them take on the similar spirit of foreign
missionary work.
2. Bebaoioristic P!ych%gy
As late as 1956, a book on the psychology
of personal adjustment said, "As a school,
behaviorism is dead. Hardly a psycholo-
gist calls himself a bebeviorist."!
Today there is a resurgence of behavior-
ism due in large part to the work of Skinner
in operant conditioning. Teaching ma-
chines and programmed learning are used in
public education. Christian education is
moving in this direction. Recently the
Church of the Nazarene published its first
programmed text for Christian education.
The problem of conservative evangelicals
is one of consistency. Can churches whose
theology of man insists upon his free will
be consistent and use teaching machines
that have been developed from a theory that
postulates relative little, if any, free will
in man but regards him as the product of
the conditioning agreement? Or. should
3. L. F. Shaffer and E. J. Shoben, Jr., The Psy-
chology of Adjllstmen# (second edition; Boston:
The Houghton Mifflin Company, 1956), p. 20.
Christian educators acknowledge that condi-
tioning does shape behavior to a degree and
then use learning devices to that same
limited degree?
In addition, conservative evangelicals
must combat behavioristic psychology's con-
ception of man as a bio-chemical machine,
When carried to its logical extension, reli-
gion and biblical moral standards will be-
come outmoded and useless, Rather, society
will establish the moral code without re-
gard to supernatural forces. Any sense of
sin and guilt will result from disobediance
to society which will sit in judgment upon
behavior. rather than from violation of
God's laws.
The conservative, evangelical youth of to-
day are already caught in this dilemma. The
public education program stresses the value
of empirical data derived from scientific
psychological research. The church strongly
advocates the immutability of God's moral
code, These youth cannot escape the current
trend to be skeptical about traditional au-
thority. The prevelanr illiteracy about the
biblical background for the Church's posi-
tion and its theology results in their ambi-
valence and uncertainity in the face of to-
day's challenges. Any projection of the
future state of this segment of Christendom
cannot ignore the impact of this conflict
situation.
3. Socia] Mobility
Conservative evangelical theology and be-
havioral codes are rooted deeply in the rural
traditions of our nation. In the large farm
areas people tended to be skeptical of the
fashions in dress and permissiveness of be-
havior seen in the cities. However. as the
population balance shifted from rural to
urban with the growth of large cities, a
polarization of religious perceptions began.
By 1885, the sweep of the awakening into the
midwesc and South was producing two more or less
distinct groups. One, largely rural, was more
emotionally demonstrative, emphasized rigid stand-
ards of dress and behavior, and often scorned ec-
clesiastical discipline. The other was urban;
intellectual, and somewhat less zealous about OUI·
ward standards of bolicess.s
Dr. Oazie Edwards, in the speech men-
tioned earlier, pointed out that the last cen-
sus showed 70 percent of the population of
the United States living in cities of 100,000
or larger. The first census showed only four
per cent were urban. People in urban so-
cieties, he pointed out, were more hetero-
geneous, impersonal and isolated. segmented
and withdrawn, more rational than emo-
tional. He said, "Unless the church is rele-
vant to the urbanite, unless the church is
4. Timothy L Smith, Called Unto Holiness
(Kansas City, Missouri: Nazarene Publishing
House, 1962), p. 27.
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relevant to the black population, I am afraid
the church is not relevant at all."
Many of the current practices and pro-
grams of these churches are a carryover
from this rural influence, i.e., the time of
Sunday services, the emphasis upon corpo·
rate worship on Sunday and Wednesday
night, the use of mass evangelism for out-
reach.
With the work week decreasing to twenty-
four and thirty hours, the problems of min-
istering to urbanites with rural oriented
programs will increase. Can the church any
longer afford to say to its members. "If you
do not come Sunday morning at 10:45 a.m.,
you will not enjoy the benefits of corpo-
rate worship?"
What types of programs can be designed
so that urban youth can feel they are making
a significant contribution to the church
community and not just doing busy work or
being entertained? How do they establish
their ability to assume responsibility when
society expends huge sums of money to ex-
tend the adolescent period beyond high
school into college?
The evidence of this urban-rural conflict
is seen in church administration. Many peo-
ple in the power structure reflect the rural
ethos. The younger laity is on the average
more educated and more urban in outlook.
Consequently friction between church lead-
ership and the younger laity is being gener-
ated. It may increase to the point where
division could result. Or, the urbanites
may feel that time is on their side. As the
leadership personnel changes, they will be
able to elect younger leaders and affect
the legislative changes they feel are essen-
tial to the survival of the Church.
4. Sex Education
The traditional attitudes of conservative
evangelicals toward sex have been rooted in
fear and evasion. Their fear has expressed
itself in rigid control of the dress standards
for women. After all, Eve was able to
entice Adam to share with her the act of
rebellion that percipitated the Fall. If men
were to avoid being trapped by the power of
sex, women's attractiveness had to be neu-
tralized. What was the best way to offset
her power? She would have to be desex-
ualized by imposing rigid taboos against
make-up, jewelry, exposing her body and
demanding she wear plain hair-dos.
These controls were taken seriously by
many women and many preachers, though
not all. Unfortunately, some ministers who
were especially fearful of their own sexual
feelings, developed symptoms of reaction
formation, evidenced by their constantly
preaching about the women's dress code.
Conformity and non-conformity to these
standards became a ready-made test of true
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Christianity. They were the most easily ob-
servable marks of distinctiveness.
Another familiar example of distinctiveness is
that of the rejection of jewelry and cosmetics on
the pare of certain American sects, early in the
twentieth century. This was true especially of the
Free Methodists and the Naaarenes. Only a very
insensitive outsider could fail [Q be moved by the
spirit in which such sacrifices were undertaken ...
Those who ridicule such actions are telling more
about themselves than about the objects of their
ridicule. The religion of the early Nazarenes,
whatever else it may have been. was not mild and
many of the good effects are noticable to this day.
The mistake of such actions is not the mistake of
being willing to be a conscious minority, but
rather the mistake of arriving at distinctiveness too
simply.5
Having thus imposed strict controls upon
sexual temptations, they avoided acknowl-
edging them as being problems either in the
home or in the Sunday school. If any at-
tempts were made to discuss sexual problems
with adolescents, they were usually oblique.
Generally, prayer and personal commitment
were felt to be sufficient to handle the prob-
lem until marriage.
Developments in the area of sexual be-
havior in our society make it imperative for
conservative evangelicals to face up to the
necessity for them to provide assistance to
their young people. The fear of pregnancy
is no longer a valid tool to use to restrain
sexual intercourse since the pill is readily
available as are other contraceptive devices.
The threat of veneral disease has been re-
duced by the discovery of drugs to cure it.
The sex act is being interpreted as a bio-
logical act similar to other behaviorial re-
sponses that result in drive reduction.
Guilt is thus reduced. Commitment in love
raises sexual acts from the level of sin to a
"meaningful relationship."
Until recently the church could look to so-
cietal support for assistance in its moral
codes. Civil laws prohibited certain types
of public and private sexual behavior. How-
ever, recent court decisions that found top-
less and bottomless females dancing before
cafe patrons were not indecent or lewd have
abolished legal support. The inability of
the Supreme Court to clearly define pornog-
raphy has left the church without official
civil recourse. The trend of litigation is
increasingly indifferent to private sexual be-
havior between consenting adults. Frontal
pictures of nude males and females are ac-
cessible to adults in newstands. Nudity and
explicit sex scenes on the screen and stage
are pushing these churches to face several
problems. Is the biblical standard as tra-
ditionally held still valid? What can the
Church teach about the "quality" of life te-
suIting from sexual experiences within the
biblical context as over against premarital
S. Elton Trueblood. The Incendiary FeJ/owship
(New York: Harper and Row, 1967). p. 31.
and extramarital ones? What educational
programs can be designed to supplement
the objective, non-judgmental programs of
public education with moral, spiritual and
personality factors in sex behavior and sex-
uality? How can individual responsibility
in these areas be developed?
Something is happening in these groups.
More relaxed dress codes 'are being adopted.
Most of the reaction formation symptoms
have disappeared. The sexual drive is rec-
ognized as a reality requiring some infor-
mation and guidance if youth are to cope
with the permissive mood of society. Cau-
tious sex education is being attempted in
some local churches and through some youth
periodicals. These attempts approach sex
education from the point of view of ste-
wardship and biblical prohibitions against
any form of pre-marital intercourse. Homo-
sexuality is felt to be contrary to God's
moral code.
5. Christian Education
Conservative evangelicals will face in the
next few years the problem of the "hard-
ware gap." As electronic technology pro-
duces more exotic educational hardware at
cheaper prices, public education faced with
rising salary demands by militant teachers
while tax paying parents vote down new
and additional levies will no doubt begin
to employ more self-instructional machines.
Small churches and denominations may find
the costs of such items prohibitive. Even
if the costs were within reach they may
find themselves without adequately designed
and operationally tested programs. The
personnel in many local situations would be
woefully inadequate. Thus the hardware
gap would widen and only compound the
trained personnel gap which already exists.
What boy or girl who attends public school
five days a week and participates in the most
modern teaching-learning situation will want
to regress on Sunday to a pre-1940 level of
instruction in a pre-1930 building?
Another problem is that of clarifying
aims. Today, conservative evangelicals ex-
perience a diffusion of aims. A great deal
of public oratory extols the educational aims
of Christian education. Practical emphasis
and promotional schemes work toward in-
stitutional aggrandizement. Too often the
first question a pastor asks another one upon
meeting .is, "How many did you have 10
Sunday school?" Few times, if at all, is
the question. "How many were won to
Christ?", or "How much insight into the
Christian life did your Sunday school pupils
receive?" The greatest rewards in praise
and ecclesiastical promotions are given to
those who bring to the god of statistics the
largest numerical increases!
Continued on page 20
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Individualizing Instruction in the Church School
There seems to be no program of formal
schooling in existence that could profit
more from an individualizing of instruction
than the church school. Our pupils enter
the church schooling process at different
ages, they attend with great irregularity,
their extra-school educational experiences
are widely diverse, they move from curricu-
lum plan to curriculum plan with greater
and greater freedom, and they bring to the
schooling process in the church all of the
differences of development and ability and
interest that are evident: in other schooling.
Yet the prospects of individualized
instruction becoming a reality in church
school face a number of major barriers, even
though contentment with the status quo in
Donald B. Rogers is assistant professor in
Christian education, United Theological
Seminary, Dayton, Ohio, and co-director of
the Dayton Conference on Individualized
Instruction in Religious Education 1971.
He received his B.A. degree from the Uni-
versity of Colorado, the M.R.E. and Th.D.
degrees from Princeton Theological Semi-
nary. He served congregations of the Chris-
tian Church (Disciples of Christ) in Colo-
rado and Oregon as minister of Christian
education and pastor. He has been on the
faculty of Princeton Seminary.
This article is reprinted from the july-
August 1970 issue of Religious Education,
by permission of the publisher, The Religious
Education Association, New York City.
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this respect may soon be seriously disturbed.
Imagine the conversation that may take place
in any number of church school's at the
registration table. The routine question
is asked, "And what grade are you in at
school?" Silence is the reply. Repeat,
"What grade are you in at school?" An-
swer, with some anxiety, "I don't know."
"Surely you know what grade you are in.
Where is your mother?" "Mrs. Mother,
what grade is your child in at school?"
Answer, "In reading she is working at what
was once considered a fourth grade level.
In social studies she is involved with a
group of children who range from two
years younger to two years older than she.
lei math she is doing what was once thought
to be fifth grade work. She isn't in any
grade. If it's any help, she is 10 years old."
"Oh, well, then you are in fifth grade. That
meets in Room 6 upstairs." As the child
and mother leave, the child asks, "Mommy,
what is a grade?" Individualized instruc-
tion through non-graded schools, or indi-
vidually graded placement in subject areas
1S a fact in public education in many places.
The age-graded system of the church is the
anomaly.
BARRIERS TO INDIVIDUALIZA.TION
The barriers are more significant than con-
tentment with another system, significant
as that attitudinal barrier may be. Nor are
the attitudinal barriers to be found only in
those who have the administrative and
teaching responsibilities in church educe
tion. In fact the attitudinal barriers may
not be primarily the possession of those
people since they are the ones who are often
most keenly aware of the artificialities of a
closely walled grouping of children in
which individuality is ignored. Good teach-
ers, especially, it seems to me, those in the
pre-school and early grades, have individual-
ized instruction frequently within existing
structures and programs (perhaps out of
sheer necessity as much as anything else).
Attitudinal barriers arise in parents
and pupils as well as teachers and adminis-
trators. For good reason, parents who
have very definite expectations of general
schooling and private lessons in dance and
music have very vague expectations of the
church school. At church they are most
interested in knowing that there is some
class for their child to attend, inappropriate
though the class may be. The major source
of attitudinal barriers is the impression
fostered by our existing patterns of school-
ing.
Closely graded curriculum materials, de-
signed as a means of individualizing in-
struction, having become one of these bar-
riers. As long as you have materials
which are identified as being for a grade
and as long as you have rooms and teachers
who are also identified by grade, the expecta.
biens of all those involved in the schooling
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programwill continue to be a barrier to the
full individualization of religious instruc-
tion. Teachers have become age-level spe~
cialiststo the extent that they have an in-
ternalbarrier to seeing themselves as com-
petent to help children move from one
level of knowledge and understanding to
anotherregardlessof age or grade.
The major barrier has not yet been
mentioned. Even if the mind-set of all
those concerned becomes open to the indi-
vidualizationof instruction, even if mate-
rials and rooms and administrative struc-
tures become flexible to permit partial or
completenon-graded approaches to church
schooling,the barrier of inaccurate evalua-
tionwill remain.
If we are going to shift from asking
"What grade are you in?" and the cor-
relate "Is this child ready for sixth grade
work?" to the question "What is this child
ready to learn?" we are going to have to
reline much more fully our understanding
of appropriate sequences in religious educa-
tion. It is very difficult today to find any-
one who can determine just what a child
of any age knows and understands. It is
evenmore difficult to move to specific sug-
gestionsas to what would be the appropri-
ate next-step options. Most difficult of all
is to find people who are fully willing to
trust the child's own sense of what the next
step should be.
There is no doubt that simply placing a
child in a grade group on the basis of age
or public school progress is easier than a
custom tailored curriculum for that child
in which interest, previous experience. exist-
ing knowledge and understanding and abil-
ity are taken into consideration as more
significant than age or grade. But there
is also no doubt that the latter is possible
and desirable in existing church school sys-
tems. Can steps in the direction of indi-
vidualizedinstruction be taken?
POSSIBLE STEPS TOWARD CHANGE
Any church school staff which thinks that
individualized instruction is a possibility
worth exploring can turn to the public
school literature and experience for guid-
ance. (A bibliography of books and art-
icles will be found at the end of this article).
The evidence is not all positive. The experi-
ence of educators has not been 100% favor-
able. Because it hasn't, the church school
staff can look at the issues squarely. Care-
ful evaluation is required in this process.
Teacher roles are changed from instructor
to facilitator. Curriculum resources have to
be more widely known. more generally
available, and in some instances revised.
Children who have learned in a graded
system have to learn how to handle the
elements of responsibility and freedom in
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new patterns. Grading or grouping accord-
ing to criteria other than a blanket level of
progress assessment remains as an option in
individualized 'instruction. No one seri-
ously suggests that this kind of schooling
is the panacea. But its possibilities for
church school education appear to outweigh
the problems.
One step to take is to find out from
school educators just what patterns of indi-
vidualized instruction are being used in
area schools. Many are partly individual-
ized. more are becoming non-graded each
year. Conversations with these public edu-
cators (including, also, the similar programs
and personnel of private schools) are a
good early step. The rationale suggested
in brief in this article would need to be ex-
panded in tenns of the specific situation
of the church. Values. options. patterns.
problems, learning theory, group theory -
all these are grist for the rationale mill.
'Included in this stage of the process should
be the step of identifying the places and
ways in which individualization of instruc-
tion is already being done in the church
schooL Are any departments operating on
a team teaching basis with interest groups,
electives, guided research projects by indi-
viduals or teams? How do some of your
teachers handle individual differences in
their classes now?
Another step that can serve to provide
training as well as an evaluatable experi-
ence is to use some of the existing short-
term school programs to try out ways of in-
dividualizing instruction. Vacation church
school, the pre-Christmas period. a series
of family night programs, are the kinds of
short-term special events that lend themselves
to this experimental step.
Making curriculum resources available on
a broader base will also help to break the
closely-graded syndrome. When a teacher
knows that a resource is available even
though it isn't in his lesson book, or when
he knows that another group elsewhere in
the church will be turning its attention to
an area in which one of his pupils has shown
great interest, then on this small basis the
curriculum can be re-written for one child.
Later on the practice can be extended.
Short-term exchanges of teaching respons-
ibilities are another way of helping teachers
to realize that they can work with children
of different ages than their usual class and
have an effective teaching-learning experi-
ence. It might be best in some instances to
allow the visiting teacher to assume a help-
ing role to begin and later assume more
responsibility. This is a particularly easy
step to take when team teaching is already
part of the school program.
Finally, teachers need to be encouraged
to take the time to evaluate progress and
knowledge and understanding. The bar-
rier of inadequate insight into pupil readi-
ness will have to be overcome before in-
dividualization of instruction can become a
viable option in the church school.
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dependent Study: Bold New Venture. Blooming-
ton: Indiana University Press, 1965.
Darrow, Helen F. and Allen, R. V., Independent
Activitier for Creatwe Learning. New York:
Bureau of Publications, Teachers College Press,
COlumbia University, 1961.
Fantini, Mario D. and Weinstein, Gerald, Toward
a Contact Curriculum. New York: Anti-Defama-
tion league of B'nai B'rith, 1967.
Holt, John, How Children Fail. New York: Dell
Publishing Co., 1%5.
I/D/E/A (Institute for Development of Educa-
tional Activities), IndividuaJizing Imtn~ction: a
selected bibliography. Melbourne, Florida: IDEA
1968.
Lee, Dorris M., Diagnostic TelUhing. Washing-
ton, D. c.: National Education Association, De-
partment of Elementary-Kindergarten-Nursery Ed-
ucation, 1966.
Arsicles :
Degner, F. A. and Barnickle, D. W., "Two Schools
That Are Non-Graded: How, What, Why." In-
structor 78:63·70, March 1969.
Fischer, B. B. and Fischer, L, "Toward Individ-
ualized Learning." Elementary School Journal
69:298, March 1969.
Goodled, John I., "Nongraded Schools: Meeting
Children Where They Are." Saturday Rcview
48,57·59,72-74, March 20, 1965.
Tachley, D., "Religious Education: to grade or
not?" Catholic Educator 39:28-32, December
1968.
Sister Rita, "Ungrading the Primary School."
Catholic School Journal 69:23-7, May 1969.
Wirncki, ]. and Regan, A., "Medium and Mes-
sage: team teaching in religion." Catholic School
lournaI67:41-2 October 1967.
Wolfson, Bernice J.. "Individualizing Instruction."
NEA Journal 5S :31-35, November 1966.
P1Jms:
Make (J Migh~y Reacb 45 min., 16mm, color.
I/D/E/ A Box 446, Melbourne Florida 32901.
My Name Is Children 60 min., Irimm, b&w Na-
tional Educational Television, Indiana University,
Bloomington, Indiana 47401.
The Sum-met' Children 44 min., 16mm, color.
Academic Communications Facility, University of
California at Los Angeles, Los Angeles, California
90024. •
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Processes in the Religion Curriculum
Robert L. Faricy, S.].
How can we get away from the static orientation of religious education
and teach in terms of processes of living?
Teaching the Christian faith poses special
problems, problems much more complex
than those involved in teaching reading, so-
cial studies, mathematics, or simply the con-
tent of various religions. The majority of
these problems come under the heading of
"curriculum." By the curriculum of reli-
gious education, we mean two things: (1)
the objectives of religious education, and
(2) the program of putting the objectives
into practice.
1
What is the over-all objective or purpose of
teaching .the, Christian religion? It is initi-
ation into the Christian faith commitment,
and further deepening of that commitment.
Robert L. Fariey, S.]., is on the faculty
of Pontiflcia Universita Gregoriana in the
Institute of Spirituality in Rome. A gradu-
ate of the U.S. Naval Academy, he entered
the Jesuit order in 1950. He received the
M.A. degree from St. Louis University in
philosophy and education; was ordained a
priest in Lyons, France, where he studied
theology; and received a doctorate in theol-
ogy from the Catholic University. He taught
theology in the department of religion and
religious education at Catholic University
from the time of his graduation in 1966 to
1970.
This article is the result of long discus-
sions with his students at Catholic Uni-
versity, almost all of whom were graduate
students with experience in teaching religion
to children and young people, and more
particularly the result of teaching fourth
graders religion (which he indicates is a
lot harder than teaching graduate students).
It is reprinted from the May-June 1971
issue of Religious Education, by permission
of the publisher, The Religious Education
Association, New York City.
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The general problem of religious education,
then, is this: how can we communicate God's
word to people effectively so as to create a
faith response situation? It is for this rea-
son, that we might believe and believe more
and more strongly, that God's Word became
flesh to dwell among us; and it is for the
same reason that religious educators try to
communicate to others God's revelation in
Christ.
To communicate God's word is much
more than an intellectual problem; it is a
complex and practical problem. In the first
place, for God's word to be communicated
it is not enough that it be spoken; the word
must be spoken to someone. It must be
addressed. This means that God's word
must be spoken to people in terms of their
own experience. And what is involved is
not simply intellectual experience; human
experience is broader than that. The prob-
lem concerns man's whole stance in the
world, his way of experiencing himself,
others, the world around him. Further-
more, the word to be communicated is, ulti-
mately, not just God's word but God's
Word, the Person of Christ who is the sum
and fullness of God's revelation to us.
Somehow, then, we want to communicate
Christ to persons in terms of their own ex-
perience so as to strengthen their faith.
What is this faith commitment that is the
goal of religious education? The faith in
question here is not the faith that is a sup-
ernatural virtue by which we assent to all
the truths that God has revealed on the au-
thority of God who can neither deceive nor
be deceived. It is, rather, the faith of the
New Testament, and especially the faith of
the Gospels. It is the faith that Jesus in-
vites men to have in him. It goes far be-
yond intellectual assent; it is a hoping and
e
s
1
loving adherence to the Person of Jesus rec-
ognized as Savior. It is the response to
God's invitation, the acceptance of God's
saving love present for us in Jesus.
Christian religious education, then, must
begin with human experience in order to
speak to people today; it must be incarnate
in contemporary culture. Secondly. religious
education must be Christ-centered. The
purpose of religious education is not the
communication of a set of doctrinal propo-
sitions, nor is it principally formation in
ethical conduct. The basic purpose of Chris-
tian religious education is the communica-
tion of Christ.
Religious education, if it is to be con-
temporary, incarnate in the culture of our
times, must take into account modern un-
derstandings of person and community and
of the relationship between them. Often,
when American religious education has tried
to ground catechesis in an adequate under-
standing of person and community, it has
used notions of person and community that
are at variance with American thought to-
day. Some past catecheticaI programs are
based on European, post-World War II ex-
istentialist philosophy and on the existential
and phenomenological thought of men like
Edmund Husserl and Martin Heidegger.
These philosophies are by their very nature
and presuppositions static systems. They do
not take into account the essential dynamic
qualities of person and community. In a
future-oriented culture, presentation of
Christianity in the framework of a static
understanding of person and of society,
whether that understanding be 'Thomist or
existentialist, is not useful; and it can be
disastrous.
American culture stresses not only the im-
portance and dignity of the individual, but
especially the possibilities of the person for
growth, development, and fulfillment. And
Americans today see society in terms of prog-
ress, in terms of moving into a future for
which man is responsible, in terms of a
world with possibilities for the future, a
world-to-be-built. The United States is a
nation that has been frontier directed from
the beginning; and, in one way or another,
the frontier has always been the future.
This is the New World, the world of the
future; and the "new" - whatever is clos-
est to the future - is what attracts Ameri-
cans, who watch the news, read newspapers,
and ask when they meet, "What's new?"
It is the future that draws us, that moves us
to grow, to transcend present limitations in
the direction of a better future. If cate-
chesis is to deal with real problems, it must
be developed in categories of person and
community that are, not static and rooted
in an unmoving present, but dynamic and
future-directed.
'Because man today is oriented toward the
future, he is pragmatic. He wants to build
the world in the direction of the future,
and so he is interested in what is useful,
in what he can use. Both children and
adults today are interested less in what
things are than in how things work; they
are not so much interested in "What is it?"
but, rather, in "How do you do it?" They
are interested less in who Christ is than in
how to encounter him. They seem not to
want to know what prayer is, but they do
want to know how to pray. They want to
know not so much what love is as how to
love. This kind of pragmatism should in-
fuse religious education. Religious educa-
tion can no longer afford to be statically
content centered; it must begin to be dynam-
ically process oriented; and, if it is, content
will be used pragmatically, in such a way
that it contributes to the learning of proc-
esses.
Theologians like Wolfhart Pannenberg,
Jurgen Moltrnann, and especially John Bap-
tist Metz have seen these dimensions of
today's culture and worked out theologies of
hope and the future in the framework of
a dynamic, future-directed, pragmatic proc·
ess view of reality.! But catechesis has not
yet caught up with theology, and remains
content-centered and culturally not very rel-
evant. Like Christian theology, American
pedagogical theory has in recent years taken
contemporary man's pragmatic and dynamic
way of existing into more serious considera-
1. See especially J. B. Mea, Theology of the
World (New York: 1969); j. Moltmann, The-
ology of Hope (New York: 1968); W. Pannen-
berg, Theology and the Kingdom of God (Phila-
delphia: 1969). See also C. Braaten, The Future
of God (New York: 1969), for the thoughts of
an American theologian strongly influenced by the
above theologians as well as by Paul Tillich,
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tion. The "Bloom taxonomies" in the cog-
nitive and the affective domains are having
an important influence, not only in the area
for which their classification of educational
goals and processes is intended - the area
of testing - but also in the realms of edu-
cational theory and curriculum construction.s
The taxonomy concerning the affective do-
main, attitudes and values, is of particular
importance for religious education.e A
number of books have appeared that stress
the articulation of educational objectives in
behavioral terms and the construction of
process-oriented curriculum. Objectives are
stated in a framework of process, and the
processes to be learned are the new content.s
Christian religious educators often seem uri-
aware of these developments in theology and
in general education.
Since religious education is fundamentally
the communication of Christ, it must be not
only incarnate in today's culture; it must be
centered on Christ. What Christian cate-
chists are trying to communicate primarily is
not words, nor even ideas, but Christ who is
the Word and the revelation of God.
In American religious education today
there is, more and more, a strong reaction
against catechetical approaches that have
over-emphasized the teaching of abstract
doctrinal propositions. No one doubts the
doctrinal soundness of the Baltimore Cate-
chism, but, catechetically, it leaves a great
deal to be desired. It represents a cateche-
sis that is not truly incarnate in contempo-
rary experience. The reaction to this lack of
catechetical incamationalism sometimes takes
the form of a catechesis that takes "life" for
its content, without any explicit reference to
Christ or to the Church. The remedy is
worse than the sickness; teaching mere hu-
manism is not an adequate replacement for
teaching abstract doctrine. That religious
education is becoming more life centered
and trying more to teach in terms of life
experience is, of course, progress.s Further-
2. B. Bloom (ed.), Taxonomy of Educational oi.
ieotioes, The Classification of Educational Goals.
Htmdbook 1, Cognitive Domain (New York:
1956); D. Krathwahl, B. Bloom, and B. Masia,
Taxonomy of Educational Objectives, The Classifi-
calion of Educational, Goals. Handbook 2, Affective
Domain (New York: 1964).
3. See D. Campbell Wyckoff, "The Import of the
Bloom Taxonomies for Religious Education," Re-
ligious Education 63 (1968), 478-84.
4. Among the best of these books are: R. Mager,
pf"eparing Instf"uctional, Objectives (Palo Alto:
1962); J. Parker and 1. Rubin, Process as Content
(Chicago: 1968); 1. Berman, New Priorities in the
CUT1'iculum (Columbus: 1968).
5. The important work of Ronald Goldman has
contributed much to an understanding that cate-
chesis must be grounded in life experience (Reli-
gious Thinking from Childhood to Adolescence,
London: 1964). Goldman's ideas, however, remain
in the conrer 'I content-centered religion cur-
riculum.
more, teaching about "life in depth" or how
to be "fully and deeply human" is good in
itself. But it is not the teaching of religion.
The trouble with both doctrine centered
and life centered approaches to religious ed-
ucation is that they are content centered
rather than process oriented. Content-
centeredness makes them not only culturally
irrelevant but, more importantly, unable to
communicate Christ. Christianity is not pri-
marily about doctrine, nor is it primarily
about life experience. Christianity is about
Christ and about how man is, through the
world and through the Church, in relation-
ship with Christ. The answer to the cate-
chetical problem is not to teach scholastic
theology, nor to teach just "how to be hu-
man," but to teach Christ. Since Christ is
a person, he cannot be taught as lltough
he were a set of doctrinal truths or a cluster
of insights into "life."
II
The goal of religious education is to bring
persons to encounter Christ and to encounter
him more fully. What must be learned,
then, are those processes by which Christ
can be known, loved, and served - those
processes by which Christ can be met and
adhered to in himself, in his Church, in
persons, in experience, in the world. The
principal processes to be communicated are
the processes of understanding and valuing
experience in reference to Christ, processes
of living and working with others in Chris-
tian community, and processes of prayer.
A first set of processes that religious edu-
cation is concerned with are the processes by
which daily life Can be understood and
valued in the light of Christ, processes by
which the meaning of experience can be il-
luminated by Christ. For this, it is neces-
sary that catechesis begin with life experi-
ence, but it cannot end there; it should re-
veal how that experience is related to Christ.
Another set of processes that are impor-
tant in religious education are the processes
of Christian community, processes of living
and working together in a Christian way, of
finding Christ in others, of giving, receiving,
helping, trusting, loving, in a Christian con-
text.
A third set of processes, extremely im-
portant, are the processes of prayer, the
processes involved in entering explicitly and
consciously into relationship with God, proc-
esses of offering, asking, hoping, being
sorry, loving, thanking, praising. There are
religious educators who are uncomfortable
with prayer, who seem embarrassed by it;
and prayer is an element that is tragically
lacking in much religious education, Never-
theless, all catechesis should be ordered to
19
prayer. Children, adolescents, and adults all
have a right to learn how to encounter Christ
as a person, how to take him seriously as a
person who takes them seriously, to be with
Christ in prayer.
In teaching all of these processes, content
should be used pragmatically; it should be
used to teach processes. This means moving
the textbook away from the center of cate-
chesis and using it as a tool. The textbook,
and all content - whether doctrinal or "life
centered," should be used insofar, and only
insofar, as it is useful for learning processes.
That is the purpose of content. What is
more, many present catechetical practices will
have to be dropped or radically revised if
processes rather than content are to be cen-
tral in the educational experience. Grades
and report cards will have to go, for they
put undue stress on knowing content and so
detract from the centrality of Christ. Large
classes, and even classes of more than eight
or ten, will have to be reduced in size, for
religious processes are very difficult to
teach to large groups. Religious education
will have to be moved out of the present
classroom situation with its highly controlled
environment and set procedure. More at-
tention will have to be given to individual
development and to interior growth.
III
The question arises: how can these proc-
esses be taught? That set of processes
which includes understanding and valuing
one's self and one's life experience in the
light of Christ can best be taught by begin-
ning with an actual classroom experience.
This experience might be one of role play-
ing, of writing a short essay, or some cre-
ative art work. For example, in a lesson
concerning Christian obedience, the students
might be asked to role play situations in
which obedience to parents or teachers is
difficult; or they might be asked to write
out examples of situations in which they
-found it difficult to obey, and then read to
the group what they have written and per-
haps comment on it. This classroom expe-
rience could be followed by a discussion in
which the movement would be from the
particular experience to different life experi-
ences. If, at this point, an appropriate scrip-
ture passage were read aloud, the discussion
could continue along the lines of trying to
put the whole problem in a Christian con-
text. For example, why does a Christian
obey? Finally, if the group prays silently
and aloud over the matter discussed, this
helps greatly to see self and experience in
the light of Christ."
6. See the Life, Love, Joy series, 4th grade, les-
son 8, "God Calls Us to Obedience:' pupil's book,
pp. 8-9, teacher's manual, pp. 62-67, by Sister
]aoann Manternach and Rev. Carl Pfeifer (New
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How can the processes of Christian com-
munity be taught? For one thing, they can-
not be taught with much success in the
ordinary classroom atmosphere. The class-
room is, at best, a formally structured en-
vironment. It is necessary, if there is to be
really personal interaction, that there be an
informal atmosphere where students can
speak without raising their hands, where
there are no rules but the rule of Christian
love and respect. Furthermore, the group
must be small enough, eight or nine persons,
to permit discussion and dialogue. This
kind of unstructured, small group meeting
format, rather than a classroom format, will
certainly give rise to discipline problems, at
least in the beginning. The writer knows
from experience how difficult it can be to
informally discuss things with a group of
small and restless children. But this is how
they will learn to listen to one another, to
help one another, to share with one another,
and to respect one another. Praying to-
gether, silently and aloud in their own
words also helps students to learn the proc-
esses of Christian community.
Finally, how can the processes of prayer·
be taught? We learn to pray by praying,
and especially by praying with other people.
Children, especially, can learn quickly to
pray in their own words. If the teacher
prays aloud spontaneously, the students will
have a practical model for their own silent
and spoken prayer. A simple way to pray
is to ask God for help, or to thank Him.
The prayer part of the lesson needs to be
planned carefully, and it calls for simplicity
and prayerfulness on the part of the teacher.
But the rewards are great.
A sample format for a small group meet-
ing in which Christian processes are taught
is this:
1. opening prayer (This can be a mo-
ment of silent prayer, or a vocal
prayer such as the Our Father).
2. review of previous lesson by discus-
sion.
3. classroom experience.
4. discussion of the experience.
s. scripture reading.
6. discussion of scripture.
7. prayer, silent and spoken.
Process oriented catechesis calls for pain-
ful changes in much present practice if the
processes of knowing and valuing in the
light of Christ, of being Christian with
others, and of praying - silently and aloud,
liturgically and non-liturgically, spontane-
ously and together in a fixed way - are to
be made central. What is most important
is that we know what we are aiming at,
whom it is that we are trying to communi-
cate. •
York: Silver Burdette, 1970). Some of the ideas
in this article are those of [he authors of the Life,
Love, Joy series and are incorporated in that series.
Continued from page 15
The young generation is sensitive to the
worth of 'individual persons. They reject
this instrumental use of people. The church
must find a way to clarify its goals in Chris-
tian education so that persons, not institu-
tional gains, are stressed. Otherwise, con-
servative evangelicals may face a serious gen·
eration gap. If this youthful generation
abandons the institutional church, the next
generation will be without it.
III. PROJECTIONS
During the last third of this century, con-
servative evangelicals will face the same
challenges as all Christians. They will find
ways to adapt within the context of their
built -in conservatism. Whatever changes do
occur will come about slowly and with vary-
ing degrees of tension and resistance. Such
reluctance grows out of sincere concern and
commitment, not pure stubbornness. In
some areas the leaves of change are rustling
in the tree-tops.
In the area of civil rights and social ac-
tion, the hand of fellowship and equality
will be extended, but much too slowly.
Little change is perceived in social action,
nor will there be a return to the mood of
self-denial that marked the mid-nineteenth
century. Most sermons against materialism
and affluence are preached in heavily mort-
gaged, newly built edifices by pastors who
drive new cars and reside in ranch style
parsonages.
Behavioristically originated programmed
learning will increasingly be used. Few will
be concerned about the philosophy behind
it.
Social mobility will result in struggles,
adaptation and changes both in operational
procedures and in emphasis. Small split.
offs from the larger denominations will prob-
ably drain off the most militant conservatives
so that explosive confrontations and divi-
sions of major proportions will be less
likely to take place.
Next to the changes urbanization will af-
fect, sex education will be the area of most
profound mange. The trends of perms.
siveness will force the issue. Church de-
signed curriculums will appear to substitute
for or supplement public school courses.
Christian education itself is the most
problematical. Contradictory trends are in
evidence. Whether outreach or real educa-
tion will prevail is uncertain. Probably both
can and will have concurrent emphasis.
The organized institutional church, what-
ever its theology may be, has an important,
timely message for every age. It is hoped
that whatever alterations of methods and
predominant themes may be required, the
essential kerygma will remain. •
Book Reviews
THE GOSPEL OF JOHN, a commentary by Rudolf Bllltmalll1
(Westminster Press, 1971, pp. 718, $15.00), is reviewed by
Ralph P. Martin, professor of New Testament at Fuller
Seminary.
Commentaries on the Fourth Gospel come in all sizes and are
addressed to several classes of readers. For the past thirty years
one volume has stood in a category of its own in spite of the fact
that it first appeared in a series of exegetical works associated
with the name of H. A. W. Meyer. Since then this commentary
by Rudolf Bultmann has been revised and enlarged, though its
general position has remained unchanged amid the swirling
currents of changing theological thought since the close of
World War II. Now, thanks to some persistent efforts of tho
British publishers of Basil Blackwell's of Oxford and the pro-
digious labors of a small team of translators. headed bv G. R.
Beasley-Murray, we are able to salute the commentnrv in its
English dress; and readers who have been unfamiliar ,,~ith the
German original will be able to see for themselves the sort of
job that Bultmenn does when he buns his hand to the task of
biblical exegesis. We can now evaluate the dictum that Bult-
mann will be remembered by posterity, not for his famous de-
mythologizing program nor for his existentialist interpretations
of Jesus and Paul but as an exegete of the Johannine gospel.
The alert student of the New Testament will already be con-
versant with the main ideas associated with Bultmann's J()hn.
In three areas his views are stock-in-trade of the students'
mental furniture department, and only the briefest comment
on these is required in this review. First his work was one of
the most thoroughgoing in taking seriously the possibility of
disentangling putative sources behind the completed Gospel of
John. In particular, he built a lot on the proposal that two chief
sources could be unraveled: a signs-source, containing stories
of the miracles of Jesus, and a source containing the revelatory
discourses placed in the mouth of Jesus. The role of the evan-
gelist is that of editor who employed these sources and com-
mented on them and adapted them to his final purpose
expressed in the publication of the Gospel itself. Since Bult-
mann's day the same exercise has been applied to the Synop-
tic Gospels in the latest discipline of Editorial. or Composition-
criticism, and already several large volumes have appeared in
recent times which try to show that Mark in particular has
taken over and adapted a source of miracle stories.
Then, the notion of an "ecclesiastical redactor" was sum-
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maned by Bultmann to account for what he deemed to be
contradictory statements on the Gospel's eschatology, Both
strands of a realized and a futurist estchatology are apparently
present in the chapters as we read them today. Bultmann la-
bored to show that the final editing of the pre-canonical ma-
terial has decided the issue in favor of a realized or presenta-
tive (Moltmann's term) eschatological stance.
The major issue, however, which Bultmann faced was a
decision to place the Gospel in the stream of early Christianity
and to observe what were the most powerful influences at
work On the evangelist. Following on an earlier article back
in 1925, he championed tbe view that the (then newly dis-
covered) Mar-dean texts gave the closest parallel in thought
and language to the milieu out of which the Fourth Gospel
came. His large commentary is marked by a systematic attempt
to carry through this proposal and to turn to the documents of
the Mandean sect for an understanding of the world-view of
the Gospel. Sometimes the suggestions have a semblance of
plausibility; often there is none, as when he tries to offer a
Mandean parallel to the Good Shepherd imagery of John 10
(p. 367). Consistently, near eastern religion (usually in its
gnostic thought patterns) is appealed to as the Open Sesame
to unlock the doors of Johannine exegesis, whether the text
invites this possibility (as in the Logos teaching of the Pro-
logue) or not (as in the Miracle of the Water turned into Wine,
seen as a motif drawn from the Dionysus cult).
As a further" comment (again intended to be brief) let me
say a word on the status cuaestionis in these three areas. At
least until very recently, Bultmann's source criticism had little
favor, and the general rubric applied: "It looks as though, if
St. John used written sources, he wrote them all himself" (so
Pierson Parker in 1956)" Latterly, however, there has been a
re-opening of this question by R. T. Fortana, but once more
with some question-marks placed over this whole method.
Bultmann's exercise in Redaktionsgeschichte has had a more
enduring history, though again notable attempts have been
made to synthesize the Johannine eschatology without recourse
to any theory of editorializing treatment by a later hand.
It is the issue of background and interpretation which has
claimed a central place in scholarly work since 1941, with a
noticeable swing away from Bultmann's general position to
one of uniting John's Gospel more closely with the synoptics,
and seeing both as having roots in Palestinian Christianity of
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the first century. Indeed, the so-called "New Look" (J. A. T.
Robinson) on the Fourth Gospel leads to such a closeness of
ties with the other records of Jesus in its historical witness and
value as a repository of Jesus' teaching that one is tempted to
ask, Is John also among the synoptics? To read A. M. Hunter's
oeuvre de vulgansauon, According to John (1968) is to enter
a different world from that of Bultmann's, and to feel that after
all the feet of the ]ohannine interpreter rest on some solid rock
of history instead of the shifting sand of theologizing. But is
this security obtained at too easy a price, so that we are glad to
be able to take advantage of the New Look materials and be-
come overconfident that a text from John is as good as a verse
from Q? A reading of Bultmann's massive work will dispel any
idea of a facile security and make us think seriously about what
we mean when we talk about the historical witness of the
Fourth Gospel And that will be a salutary exercise, for ready-
made slogans are dangerous even when they buttress an ortho-
dox position.
This is a commentary which will prove valuable according
to the expectation we bring to it. For a serious study of the
Gospel it is already an indispensable tool, but needing extreme
caution in its use. My old teacher, T. W. Manson, used to say
(a classroom bon mot) that no student without a Ph.D. should
be turned loose on Bultmann. Its value as a preaching guide is
limited, though the background material is useful. Again we
counsel extreme care, for the material can be taken in several
ways, and a false step under Bultmann's tutelage is easy to
make. But any masterly book like this one contains some gems,
even if they have to be dug for. Take, for instance, Bultmann's
comment on 2:17, "Zeal for thy house will consume me." We
normally see this OT citation as a platitude expressing Jesus'
concern for the Temple - he is full of zeal for the honor of the
Father's house. How differently this comes out in Bultmann's
view. Jesus' zeal in cleansing the Temple will lead him to his
death.
STUDIES IN THE FOURTH GOSPEL, by Leon Man'is
(Grand Rapids, William B. Eerdmans Co., 1969, pp. 374,
$8.95), is reviewed by George Eldon Ladd, Professor of New
Testament theology and exegesis at Fuller Seminary.
Prof. Leon Morris, now principal at Ridley Hall in Mel-
bourne, Australia, established himself as a competent evangel-
ical scholar some years ago with the publication of The Apos-
tolic Preaching of the Cross (1955) which is notable for its de-
fense of the theology of propitiation over against C. H. Dodd's
theology of expiation.
The present volume contains a collection of essays dealing
with problems around The Gospel of John: The Fourth Gospel
and the Synoptics; the question of history and theology in the
Gospel; the problem of authorship and eyewitness; and a com-
parison of John's Gospel with the Dead Sea Scrolls.
Morris revives B. F. Westcott's famous argument for the
apostolic eyewitness authorship of the Gospel. He thinks that
John is independent of the Synoptics, that no literary de-
pendence can be established, but that John wrote to fill out and
explain what the Synoptics had written. His well documented
essay in history and theology makes it clear that John thought
he was relating historical facts even though he was concerned
to bring out the theological significance of these facts. He dis-
cusses such themes appearing in both John and the Qumran
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writings as dualism, the sons of light and darkness, truth and
error, predestination, the eschatological struggle, etc. He comes
to the conclusion that there exist such striking similarities be-
tween John and Qumran that one is faced with the possibility
that "at roughly the same time, and in roughly the same part
of the world, two different groups of men independently
evolved the same terminology and thought of the same ideas"
(p. 353). This Morris judges to be highly unlikely. There must
be some kind of relationship between Qumran and John. Morris
conjectures that this may have come about through John the
Baptist and his disciples (John 1:35 if.). In any case, these
similarities establish that the Fourth Gospel is Palestinian but
they do not detract from the "uniqueness of Christianity" and
the centrality of Christ.
BIBLICAL REVELATION - THE FOUNDATION OF
CHRISTIAN THEOLOGY, by Clark H. Pinnock (Chicago,
Moody Press, 1971, pp. 241), is reviewed by Robert B. Ives,
B.D. '62, pastor of Brethren in Christ Church, Grantham, Pa.
One keeps an eye out for new books by certain authors, both
because they are going to be publishing regularly and because
they are aware of the real problems and have a wide breadth
of understanding of them. Dr. Clark Pinnock is one of those
men, and evangelicals will welcome this book. Still a young
man in his mid-thirties, he is professor of apologetics and the-
ology at Trinity Theological Seminary in Deerfield, although he
also has a background in New Testament studies, evident in
his awareness of modern biblical scholarship which he cites
extensively.
With this book he has chosen an unfortunate publisher who
does not do him credit. For instance, the biblical citations in
the original manuscript were from the RSV but the publishers
have changed them to make them all from Berkeley or Wil-
liams. The indexing is not always done carefully. For example,
I find nearly twice as many references to Karl Barth in the text
as are listed in the index. The bibliography indicates further
carelessness giving only one date for the publishing 'of both
Kittel's multi-volumed Theological Dicuonaru of the New
Testament and Karl Barth's Dogmatics. There are also many
careless typographical errors such as "Theodore or Mopsuestia"
(p.l50) and "honur" (p.l5l).
The book itself is far more careful. Dr. Pinnock develops a
doctrine of Scripture as prolegomena to a study of theology
for, since Dr. Pinnock believes that theology is "the articulation
of the cognitive substance of divine revelation," the character
of the medium of that revelation is important. He presents a
cogent defense of a conservative doctrine of Scripture in terms
of such definitions of inspiration as inerrancy, infallibility, ver-
bal, plenary, confluent, etc. This position is developed over
against modern neo-orthodoxy or liberal views, sometimes too
readily lumped together and dismissed under the umbrella of
the weakest in the group. For instance, in discussing 20th cen-
tury fideism Dr. Pinnock criticizes Barth's view of the "logical
circle" (Church Dogmatics, 1.2.535) which he calls the "vici-
ous circle" because it is allergic to Christian evidences (al-
though the viewpoint is much like that of Hebrews 11:6).
But then Pinnock's summary of the fideistic approach which
he uses to attack the stance does not really cope with Barth's
particular weaknesses. Barth's point in 1.2.535 is that "the
Bible must be known as the Word of God if it is to be known
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as the Word of God," the lesson he learned from Anselm and
Calvin. One could not conclude that for Barth theology is
totally dependent upon Christian experience which lacks sub-
stantive content, for one has confronting him the great tomes
of the Church Dogmatics which rely for biblical support on
far more than the Ohnstologlcal parts of Scripture. If Barth
rejects a "mechanical doctrine of verbal inspiration" (Church
Dogmatics, 1.1.126f), Pinnock does not want to be tied to a
mechanical doctrine either. If Barth sees in the reformers a
willingness to tolerate certain ambiguities, modern doctrines
of Scripture seemmore brittle by comparison.
Dr. Pinnock also uses the strange procedure of citing non-
authorities at times, sometimes because they are fellow con-
servatives and make the point he would like to make. For
instance, why cite Peter Berger from a popular hook to show
that the same theological questions are raised in many ages;
or why use «Gerstner's case» (p. 47) or why cite Ryrie
(p. 73) to substantiate the point that no notable theologian
doubted inerrancy until the 18th century (not to mention that
the ramifications of that statement do not always support
Pinnock's case); or why cite Leo XIII to support inerrancy
when the Roman Catholic view rests upon dictation, a posi-
tion Pinnock is careful to disengage himself from.
This problem of selective citing is intertwined with another
problemwhich pervades the book: i.e. Citations are multiplied
without clarity as to what they are intended to support. For
example, on pp. 150ff. a series of quotations from the Fathers,
the medieval Church, the reformers and theologians from the
age of orthodoxy are cited, to prove-what, exactly? At one
point (p. 147) one gets the idea that the point is to prove
plenary, verbal inspiration; at another (p. 147) to prove a
high view of Scripture or at another merely that the Scriptures
are inspired (p. 150). Throughout the book there is difficulty
with this. When lranaeus is cited (p. 150), Dr. Pinnock adds,
"his view of plenary, verbal inspiration is impeccable," which
seems to indicate that the whole list is set forth to demon-
strate this view. But certainly, then, the following citation
from Augustine needs to be made more carefully (p. 151,
fromEpist, a quotation Pinnock seems carelesslyto have lifted
from the Roman Catholic, Congar): "I have learned to defer
this respect and honor to those Scriptural books only which
are not called canonical, that I believe most firmly that no
one of these authors has erred in any respect in writing," for
Augustine regarded the Old Testament apocryphal books as
canonical.
Again, Dr. Pinnock needs to take a great deal more care
in citing Luther, from whom much can be proved. To say "in
Luther's case statements supporting complete inerrancy are
sonumerous and so uncompromising that the only conceivable
way to make him teach anything else is to charge him with
gross inconsistency," and then to add a footnote indicating
where the contrary evidence may be found in secondary
sources is but a recognition of the complexity of the evidence.
Or can we cite from Calvin's Institutes, that Scripture has
"come down to us from the very mouth of God" (p, 155),
without proving that Calvin means the same thing by that
statement that Pinnock does? Surely, to make such an assump-
tion we have to deal with such statements of Calvin as that
in his Commentary on Acts 7: 16, where he says, referring to
the reference to Abraham's burial spot, "it is obvious that an
error has been made (by the NT author):' Calvin makes a
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similar statement in the Commentary on Hebrews 11:21.
It seems to me that, in an attempt to prove that the new
views of Scripture are a break with tradition, Pinnock is sug-
gesting something like an Orthodox Vincentian canon. Now
the strength of such an argument is that a strong view of
authority and inspiration can be supported by a host of quota-
tions, but the more developed formulas that Protestant ortho-
doxy formulated need more careful citation, for historical
evidence is too incidental to do all that \ve might want to do
with it. A prime example to belabor this important point is
the citation (p. 155) of article 20 of the Anglicau 39 articles
to gain support for the view of verbal inspiration when that
article maintains that the Scriptures contain all things neces-
sary for salvation.
There are, of course, many questions that Pinnock leaves
unresolved. For instance, what is the effect of the Council of
Jerusalem's decisions about the O'T canon on his view of the
canon? How much may the specific statements of Christ about
certain O'T books and figures be generalized to apply to the
whole O'I', (particularly a book like Ruth whose canonicity
was determined quite late)? Or how may the extension of
apostolicity as a criterion for NT canonicity apply in the case
of Hebrews or James? The exact criteria on the basis of which
the early Church determined what books were to be in a
canon are not available to LIS, but they seem to include the
non-rational factor, that a book "feels inspi~ed:>-
It also seems to me that a view of inerrancy which is forced
to rest upon what a writer intended to teach is in trouble. We
must ask (p. 75) why should NT citations of the OT not be
exact if one holds a view of inerrancy? Why should Stephen's
apology in Acts 7 not be historically accurate if one holds a
view of inerrancy? What were the parts of Scripture which
the human author influenced so that we may be sure Dr.
Pinnock is not really espousing dictation? He suggests (p. 57)
that Scripture is written in the style, vocabulary and modes
of that day and (on p. 69) that the words are "flavored by
their (the writers) touch." Does that mean that in style,
vocabulary, world view and words we might expect the
human element in all its humanness to be active, such as in
O'T citations and in Acts 7? How can we let the inerrancy
that inspiration implies for Pinnock reside in the ultimate prod-
uct, the writings themselves, without in reality espousing die-
tation?
There is no doubt that the doctrine of Scripture needs an
able statement today. When Bishop Epiphanius had a group
of active Marcionites in Salamis he became concerned about
heresy, and when there are a rash of attacks on a high view
of Scripture, we need able statements supporting a true and
historic position. What Pinnock ultimately leaves us in doubt
about is whether the position he sets forth in reality goes
behind the 18th century. No doubt the Fathers and many
medieval theologians as well as the reformers had a high view
of Scripture, but would that view look like the one that Dr.
Pinnock sets forth? It will be interesting to see what historical
evidence Dr. Geoffrey Bromiley raises as he works on this
question over the next three years.
It is worthwhile, indeed, to react to the book as we have
done, and these reactions are intended in that spirit, for this
is a really useful book, offering genuine help for those strug-
gling with various aspects of the question of biblical in-
spiration. _
23
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stability in service, the format that best renders the
teaching task easy for him and profitable for the
learner. Then produce varied training materials to
meet these needs.
6. Stop trying to produce denominational mem-
bers and think about developing Christians. Draw
up course outlines and resource materials, leaving
the development of a curriculum to be tailor-made
by each congregation. Have resource people suffi-
ciently well versed in the multiplicity of available
materials to be helpful consultants. Publish a
"Schwann Catalogue" or "paperbacks-in-print" kind
of volume listing available teaching outlines and
resources under age categories and subjects. Include
Catholic and Jewish sources. Since there is still a lot
of dated Ill..uerial around, this volume would need
LO be an annual. Few people undergo an orderly 12
years of religious education under one system any-
way. and there is 110 research to demonstrate wheth-
er those who have arc therefore more knowledgeable
or effective in their faith than are others (especially
since parents and teachers also play a pan 111
religious development). It would be difficult to
pro\'c that the choices a particular parish made in
the use 01 biblical and, or experience-centered mate-
rials involving- varied methodologies and even var i-
ous points of view would be damaging to the
learner. If we really believed that, teachers would be
more carcfully screened than they are for their own
theological and educational commitments before
being asked to teach, Everyone knows that. availabil-
ilY is the chief crjterion for selecting church school
teachers.
I am aware that rhis approach would require
arduous work by a responsible group of people
within a parish. 1 believe such groups can be lound.
I think this approach is preferable to having teachers
choose or "adapt" courses, having local ministers
write courses, or ha\'ing denominations plan the
entire input.
Many of my suggestions are becoming applicable
to Catholic materials. despite the fact that these are
produced by independent publishers. Some creativ-
ity in methodology is apparent in these materials,
especially on the youth level, but in content there is
a distressingly prevalent stress on the salvation-his-
tory orientation. Also, most of these materials are
written for middle-class learners despite the known
fact that many parishes are adapting them for urban
learners. While there is still potential flexibility, let
Catholics be forewarned!
Curriculum for the '70S should be as much a
concern of the local church as it is of the seminary.
After all, most people do get their stan in some
parish. _
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Professor Cherry brings a very British wit and profundity to
the expositing of information theory and the basis for under.
standing human communication. Strictly for three sets of people:
communication specialists, those who are serious about under-
standing communication theory, and masochists. These three sets
may be somewhat overlapping.
Muller, Herbert I. The Children of Frankenstein. Bloomington:
Indiana University Press, 1970.
Although heavily pessimistic, Muller suggests the sources of
possible solutions for some of the contemporary dilemmas of
American society. Professors of theology and pastors would do
well to read with a sharp pencil at hand, making marginal notes
on their own preparedness to cope with the world Muller describes.
Schaeffer, Francis A. The Church at the End of the Twentieth
Century. Downers Grove, Illinois: Inter-Varsity Press, 1970.
A popular yet carefully conceived presentation of the demands
of community in the Church. Dr. Schaeffer is concerned with the
biblical backdrop of cultural shifts within western society and the
implications these have for the Church.
Schramm, Wilbur. Mass Communications. Urbana: University of
Illinois Press, 1960.
Although far too technical for the layman, specialists in com-
munication and homiletics use this volume as a reference. Schramm
has brought into one huge paperback a sobering collection of
research papers and reviews describing many of the landmark
studies in communication.
Slater, Philip E. The Pursuit of Loneliness. Boston: Beacon Press,
1970. I
Slater's approach to the criticism of American culture is
thematic rather than comprehensive, but the reader is coaxed into
a more critical look at himself and the values that are reflected
in his behavior. The book might properly be classified "popular
social criticism:' It is easy to read and highly anecdotal; can help
oldsters understand such youthful phenomena as Hollywood's
The Graduate and Marcuse's One-Dimensional Man. _
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